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Instructional Evaluation System

Purpose

The purpose of this document is to provide the district with a template for its instructional
personnel evaluation system that addresses the requirements of Section 1012.34, Florida Statutes
(F.S.), and Rule 6A-5.030, Florida Administrative Code (F.A.C.). This template, Form IEST-
2018, is incorporated by reference in Rule 6A-5.030, F.A.C., effective April 2018.

Instructions

Each of the sections within the evaluation system template provides specific directions, but does
not limit the amount of space or information that can be added to fit the needs of the district.
Where documentation or evidence is required, copies of the source documents (e.g., rubrics,
policies and procedures, observation instruments) shall be provided at the end of the document as
appendices in accordance with the Table of Contents.

Before submitting, ensure the document is titled and paginated.

Submission

Upon completion, the district shall email this form and any required supporting documentation as
a Microsoft Word document for submission to DistrictEvalSysEQ@/fldoe.org.

Modifications to an approved evaluation system may be made
by the district at any time. Substantial revisions shall be
submitted for approval, in accordance with Rule 6A-5.030(3),
F.A.C. The entire template shall be sent for the approval
process.
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Instructional Evaluation System

Part I: Evaluation System Overview

In Part I, the district shall describe the purpose and provide a high-level summary of the
instructional personnel evaluation system.

To complete the revision of the Instructional Evaluation System the Santa Rosa County District
Schools appointed a committee of teachers and administrators. This committee included:

Bonni Billings, ESE Elementary Teacher, Holley Navarre Primary School

Susan Crawford, English Teacher, Central School

Dustin Coleman, Deputy Director, Exceptional Student Education

David Godwin, Mathematics Teacher, Pace High School

Alanna Langham, Elementary Intervention Teacher, W.H. Rhodes Elementary School
Josh McGrew, Principal, Oriole Beach Elementary School

BJ Price, Director, Human Resources

Dr. Tonya Shepherd, Principal, Avalon Middle School

Kasie Windfelder, Principal, Navarre High School

Philosophy

The purpose of the teacher evaluation system is to improve student learning and to guide
professional development for teachers. In selecting the Marzano Focused Teacher Evaluation
Model over other options, Santa Rosa District Schools preferred the focus on classroom
strategies and behavior and to utilize the most current educational research. This approach best
fits the philosophy of the Santa Rosa County District School system. In this model more than
75% of the section of the evaluation the administrator completes on the teacher focuses on what
happens in the classroom. In addition to a framework for Classroom Teachers, there is a
framework for Non-Classroom Instructional Support Personnel. The framework for Classroom
Teachers comprises 23 elements into four domains: Standards-Based Planning, Standards-Based
Instruction, Conditions for Learning, and Professional Responsibilities. The framework for Non-
Classroom Based Instructional Support Personnel comprises 11 core Elements and six optional
Elements within four Domains: Planning and Preparing to Provide Support, Supporting Student
Achievement, Continuous Improvement of Professional Practice, and Responsibilities. (See
Appendices B and C.)

Teacher Levels

Instructional Personnel are observed four times throughout the school year by their evaluating
administrator(s). The types of observations (formal and informal) are determined by their
instructional level, which is based on experience and previous performance. Formal
observations last 30-45 minutes and are scheduled in advance with the teacher and include a
planning (pre-observation) and reflection (post-observation) conference. For purposes of
grouping teachers together so the observation process is as efficient as possible, Santa Rosa
County District School has divided its teachers into one of four levels. Instructional personnel
must have the minimum number of Effective or Highly Effective overall evaluation ratings to
move from one IP level to the next. If an instructor, regardless of IP level, receives a Needs
Improvement or Unsatisfactory Evaluation rating, he/she will be placed on Professional
Improvement Plan and is not eligible to move forward in the Instructional Level system. Failure
to satisfactorily complete the Professional Improvement Plan may result in termination of the
employee. Any IP Level IV instructor who receives a Needs Improvement or Unsatisfactory
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overall evaluation rating will be required to have a formal observation for the current year
regardless of their certificate renewal date.

Instructional Personnel I — Beginning teachers in their first year of teaching, teachers with a
break in service, and any veteran teacher new to Santa Rosa County District Schools; these
teachers will be formally observed once in the fall and once in the spring and an overall
evaluation will be given near the end of each semester.

Instructional Personnel II — Teachers in the second and third year of teaching with an effective
or highly effective evaluation; teachers will receive two formal observations (one in the fall and
one in the spring) and an overall evaluation in the spring.

Instructional Personnel III — Teachers in the fourth through ninth year of teaching with an
effective or highly effective evaluation; these teachers will be formally observed once during the
school year and receive an overall evaluation in the spring.

Instructional Personnel IV — Teachers with more than nine years of teaching with an effective
or highly effective evaluation; these teachers do not have to be formally observed during a
school year unless their certificate is up for renewal. During that year, they will receive one
formal observation. These teachers receive an overall evaluation in the spring. IP IV instructors
that do not require a formal observation will have their overall observation scores based upon the
informal observations conducted during the current school year.

Observations

It is the philosophy of the Santa Rosa County District Schools that school administrators should
be proactive in their approach to teacher observations and interactions. Administrators should
spend as much time as possible in the classrooms observing teachers interacting with students.
To enable the administrator to manage the observation process in an efficient effective manner,
the observation tool will be digitized, and the administrator should use this format of recording
observations electronically. Each teacher will be observed and evaluated by their school
principal unless the principal delegates that responsibility to an assistant principal. If the
principal does delegate this responsibility the principal will still be responsible for reviewing the
evaluation before it is finalized.

An administrator’s marks must be based on what the administrator witnesses during a formal or
informal observation or during conferences.
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Part II: Evaluation System Requirements

In Part 11, the district shall provide assurance that its instructional personnel evaluation system
meets each requirement established in section 1012.34, F.S., below by checking the respective
box. School districts should be prepared to provide evidence of these assurances upon request.

System Framework

The evaluation system framework is based on sound educational principles and contemporary
research in effective educational practices.

The observation instrument(s) to be used for classroom teachers include indicators based on
each of the Florida Educator Accomplished Practices (FEAPs) adopted by the State Board of
Education.

The observation instrument(s) to be used for non-classroom instructional personnel include
indicators based on each of the FEAPs, and may include specific job expectations related to
student support.

Training
The district provides training programs and has processes that ensure
» Employees subject to an evaluation system are informed of the evaluation criteria, data
sources, methodologies, and procedures associated with the evaluation before the
evaluation takes place; and
» Individuals with evaluation responsibilities and those who provide input toward

evaluations understand the proper use of the evaluation criteria and procedures.

Data Inclusion and Reporting

The district provides instructional personnel the opportunity to review their class rosters for
accuracy and to correct any mistakes.

The district school superintendent annually reports accurate class rosters for the purpose of
calculating district and statewide student performance, and the evaluation results of
instructional personnel.

The district may provide opportunities for parents to provide input into performance
evaluations, when the district determines such input is appropriate.

Evaluation Procedures

The district’s system ensures all instructional personnel, classroom and non-classroom, are
evaluated at least once a year.
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The district’s system ensures all newly hired classroom teachers are observed and evaluated
at least twice in the first year of teaching in the district. Each evaluation must include
indicators of student performance; instructional practice; and any other indicators of
performance, if applicable.

The district’s system identifies teaching fields for which special evaluation procedures or
criteria are necessary, if applicable.

The district’s evaluation procedures comply with the following statutory requirements in
accordance with section 1012.34, F.S.

» The evaluator must be the individual responsible for supervising the employee; the
evaluator may consider input from other personnel trained on the evaluation system.
The evaluator must provide timely feedback to the employee that supports the
improvement of professional skills.

The evaluator must submit a written report to the employee no later than 10 days after
the evaluation takes place.

The evaluator must discuss the written evaluation report with the employee.

The employee shall have the right to initiate a written response to the evaluation and the
response shall become a permanent attachment to his or her personnel file.

The evaluator must submit a written report of the evaluation to the district school
superintendent for the purpose of reviewing the employee’s contract.

The evaluator may amend an evaluation based upon assessment data from the current
school year if the data becomes available within 90 days of the end of the school year.

YV V VYV V V

Use of Results

The district has procedures for how evaluation results will be used to inform the

» Planning of professional development; and
» Development of school and district improvement plans.

The district’s system ensures instructional personnel who have been evaluated as less than
effective are required to participate in specific professional development programs, pursuant
to section 1012.98(10), F.S.

Notifications

The district has procedures for the notification of unsatisfactory performance that comply
with the requirements outlined in Section 1012.34(4), F.S.

The district school superintendent shall annually notify the Department of Education of any
instructional personnel who

» Receive two consecutive unsatisfactory evaluation ratings; or
» Are given written notice by the district of intent to terminate or not renew their
employment, as outlined in section 1012.34(5), F.S.
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District Self-Monitoring

The district has a process for monitoring implementation of its evaluation system that enables
it to determine the following:

Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;
Evaluators’ understanding of the proper use of evaluation criteria and procedures,
including evaluator accuracy and inter-rater reliability;

Evaluators provide necessary and timely feedback to employees being evaluated;
Evaluators follow district policies and procedures in the implementation of evaluation
system(s);

Use of evaluation data to identify individual professional development; and,

Use of evaluation data to inform school and district improvement plans.

YV VYV VYV
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Part II1: Evaluation Procedures

In Part 111, the district shall provide the following information regarding the observation and
evaluation of instructional personnel. The following tables are provided for convenience and
may be customized to accommodate local evaluation procedures.

1.

Pursuant to section 1012.34(3)(b), F.S., all personnel must be fully informed of the criteria,
data sources, methodologies, and procedures associated with the evaluation process before the
evaluation takes place. In the table below, describe when and how the following instructional
personnel groups are informed of the criteria, data sources, methodologies, and procedures
associated with the evaluation process: classroom teachers, non-classroom teachers, newly
hired classroom teachers, and teachers hired after the beginning of the school year.

Instructional
Personnel
Group

When Personnel

are Informed

Method(s) of Informing

School/District Administrators conduct overview

Classroom trainings to refresh / update teachers on the
and Non- During Pre- observation and evaluation process. The School
Classroom Planning District and Human Resources Department maintain
Teachers webpages with information to be accessed at any
time.
Newly Hired New Employee | Face-to-face training and online training
Lo Orientation opportunities
Teachers
New Employee
Orientation / Face-to-face training and online traini
Late Hires Within first two o £ ah@ ontine frafing
opportunities
weeks of
employment

2. Pursuant to section 1012.34(3)(a), F.S., an observation must be conducted for each employee
at least once a year, except that a classroom teacher who is newly hired by the district school
board must be observed at least twice in the first year of teaching in the school district. In the
table below, describe when and how many observations take place for the following
instructional personnel groups: classroom teachers, non-classroom teachers, newly hired
classroom teachers, and teachers hired after the beginning of the school year.

Instructional
Personnel
Group

Number of

When Observations
Observations Occur

When Observation
Results are
Communicated to
Personnel

Classroom and Non-Classroom Teachers

Hired before Electronically, after each
the beginning 4 One per quarter observation within 48
of the school perd hours. Formal observations
year also require a reflection
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meeting.

Hired after the
beginning of
the school
year

1 per quarter

Each quarter

Electronically, after each
observation within 48
hours. Formal observations
also require a reflection
meeting.

Newly Hired Classroom Teachers

Electronically, after each

tllfér]i(ei ?ﬁfﬁ;e observation within 48
s - 4 One per quarter hours. Formal observations
of the school : '
ear also require a reflection
’ meeting.
Hired after the Electromcally,. after each
beginning of observation within 48
1 per quarter | Each quarter hours. Formal observations
the school C .
ear also require a reflection
Y meeting.
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Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for each
employee at least once a year, except that a classroom teacher who is newly hired by the
district school board must be evaluated at least twice in the first year of teaching in the
school district. In the table below, describe when and how many summative evaluations are
conducted for the following instructional personnel groups: classroom teachers, non-
classroom teachers, newly hired classroom teachers, and teachers hired after the beginning of

the school year.

Instructional

Number of

Personnel .
Evaluations

When Evaluations Occur

When Evaluation Results
are Communicated to
Personnel

Group

Classroom and Non-Classroom Teachers

Overall evaluation data is
given at the beginning of the

Hired before following school year after
the beginning 1 May — final FEAPS data student performance,
of the school (observation scores) Learning Plan, and
year stakeholder survey data is
received and calculated for
the final evaluation score.
Overall evaluation data is
given at the beginning of the
. ) following school year after
lee(.i after the | 1 (if worked May — final FEAPS data student performance,
beginning of | at least 45 . :
(observation scores) Learning Plan, and
the school year days)

stakeholder survey data is
received and calculated for
the final evaluation score.

Newly Hired Classroom Teachers

Hired before

the beginning

of the school
year

December — first semester
FEAPS data (observation
scores) and student
performance scores

May — final FEAPS data
(observation scores)

e First Semester Evaluation

results are completed and
communicated in early
January. The
administrator reviews and
takes into account student
performance on classroom
and progress monitoring
assessments when
completing the First
Semester Evaluation.

e Final FEAPS data is given

in May prior to the end of
the school year.

e Overall evaluation data is

given at the beginning of
the following school year
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after student performance,
Learning Plan, and
stakeholder survey data is
received and calculated
for the final evaluation
score.

e First Semester Evaluation
results are completed and
communicated in late
December or early
January. The administrator
reviews and takes into
account student
performance on classroom
and progress monitoring

December (if necessary) —

I per first semester FEAPS data assessments whep
. semester . completing the First
Hired after the .~ | (observation scores) and .
beginning of worked (if student performance scores Semester Evaluation.
g & worked at p e Final FEAPS data is given

the school year . )
least 45 May — final FEAPS data in May prior to the end of
days) . the school year.
(observation scores) ) )

e Overall evaluation data is
given at the beginning of
the following school year
after student performance,
Learning Plan, and
stakeholder survey data is
received and calculated
for the final evaluation
score.
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Part IV: Evaluation Criteria
A. Instructional Practice

In this section, the district shall provide the following information regarding the instructional
practice data that will be included for instructional personnel evaluations.

1. Pursuant to section 1012.34(3)(a)2., F.S., at least one-third of the evaluation must be based
upon instructional practice. In Santa Rosa County, instructional practice accounts for 55% of
the instructional personnel performance evaluation.

2. Description of the step-by-step calculation for determining the instructional practice rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

As noted in the Guidelines and Timeline above, 35% of the instructional practice rating for
teachers is based upon the average of scores gathered from observations throughout the school
year. All observations are documented and scored within the iObservation system provided by
the Marzano Evaluation Center. Evaluators provide scores for the observed Elements from the
Marzano Focused Teacher Evaluation framework during the observation. The highest score
received for each Element is carried over into the average for that Domain. Each Domain has an
assigned weight based upon the research-based impact on student achievement. The scores and
weights are automatically calculated as scores are updated so that both the teacher and the
evaluator know the running score at all times. There is no penalty for having Elements with no
scores. The Domain averages adjust based upon the number of elements within that do have
scores.
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Classroom Teachers:
Standards-Based Planning - 13%
Standards-Based Instruction - 44%
Conditions for Learning - 30%
Professional Responsibilities - 13%

=] MARZANO Marzano Focused Teacher Evaluation Model

CENTER

STANDARDS-BASED PLANNING
*= Planning Standards-Based Lessons.Units
« Aligning Resources to Standardis)

= Planning to Close the Achlevement Gap Lsing Data

Standards-Based Classroom with Rigor

STANDARDS-BASED INSTRUCTION
* Identifying Critical Content from the Standards
& Previewing New Content
. Students Process Mew Content
CONDITIONS FOR LEARNING . wmmmmmamcmml
o« Lking Formative Assedument to Track Progress *  Rrvdowing Content
s Providing Feedback and Celebrating Progress +  Helping Students Practice Skills, Strategies, and Processes
» Organizing Students to Interact with Content +  Helping Students Examing Similarities and Differences
» Estabishing and Acknowledging Adherence to +  Helping Students Examing Their Resioning
Rules and Procedures. * Helping Students Revise Knowledge
»  Using Engagement Strategies + Helping Students Engage in Cognitively Complex Tasks

= Establishing and Maintaining Effectie

Redationships in a Student-Centered Classroom
# Communicating High Expectations for Each

Student to Close the Achlevement Gap

PROFESSIONAL RESPONSIBILITIES

» Adbering to Schoal and District » Maintaining Expertise in * Promoting Teacher Leadership
Policies and Procedunes Content and Pedagogy and Collabaration
= Iéllif.l:ﬁh”{é'i‘g ErI Rk |, Mgt CiA Bty it iz o8 IDAAVRIEA, MRAATVIINMA K & B77411.7114 | marzanecenter.com

........ erpateerd ridemark of Learring Sebeeeen nftrrnaseal Updlbees 30018 paC0804
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Instructional Support Teachers:

Planning and Preparing to Provide Support - 20%
Supporting Student Achievement - 30%

Continuous Improvement of Professional Practice - 20%
Professional Responsibilities - 30%

(I MarzaNO Marzano Focused Non-Classroom Instructional
Support Personnel Evaluation Model

DOMAIN 1:
PLANNING AND PREPARING
TO PROVIDE SUPPORT

& Establishing and Communicating Clear

Goals for Supporting Services DOMAIN 2:
» Helping the School/District Achieve Goals SUPPORTING STUDENT ACHIEVEMENT
* Using Available Resources & Demonstrating Knowledge of Students

# Helping Students Meet Achievement Goals

If Applicable

DOMAIN 3: A. Planning Standards-Based Lessons/Units
CONTINUOUS IMPROVEMENT B. Identifying Critical Content
OF PROFESSIONAL PRACTICE C. Using Questioning Strategies
e Reflecting and Evaluating Personal D. Facilitating Groups
Performance E. Managing Student Behavior
* Using Data and Feedback to Support F. Using Engagement Strategies

Changes to Professional Practice

DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

* Demonstrating Knowledge of Professional » Adhering to School and District Policies
Practice [Area of Expertise) and Procedures
* Promoting Positive Interactions with « Supporting and Participating in School
Colleagues and Community and District Initiatives
LEARNING 2018 Robert ). Marzano. Can only be digitized in iObservation. iObservation is a
LSi) SCIENCES @ pictered trademark of Learning Sciences International® Updated: 03-28-18 MC08-01 877411.7114 | marzanocenter.com

The remaining 20% is based off a Learning Plan written by the educator. These plans are
initiated by the end of the first quarter of the school year. The administrator will evaluate the
Learning Plan based on a well-written goal statement for professional growth in a specific area,
completion and documentation of professional learning in this area, and use of practices in the
classroom to improve teacher performance. This section of the evaluation should be completed
by the end of each school year. Best practice is that the Learning Plan be individualized for
specific growth of the individual teacher.
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B. Other Indicators of Performance

In this section, the district shall provide the following information regarding any other indicators
of performance that will be included for instructional personnel evaluations.

1.

Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based
upon other indicators of performance. In Santa Rosa County, other indicators of performance
account for 10% of the instructional personnel performance evaluation.

Description of additional performance indicators, if applicable.

Description of the step-by-step calculation for determining the other indicators of
performance rating for classroom and non-classroom instructional personnel, including
performance standards for differentiating performance.

Surveys: (Counts as 10% of the overall Instructional Evaluation Rating)

This section will include two surveys — Parent and Student. These surveys will be conducted
near the end of each school year. The school wide results from the end of the year survey will
be used on the teacher evaluation. In these surveys, the parents and the students will answer
questions concerning their school. In order to address the reading comprehension level of the
students, the student surveys will be divided into three levels: Elementary and Middle, High.
A copy of each survey is included below. Each survey will count 5% of the teacher evaluation
for a total of 10% of the overall evaluation. These surveys were constructed with the help of
EducatorReady, a division of the Studer Group. The Studer Group is also responsible for
conducting the surveys and providing the results. Their consultants will also provide feedback
and discussion with district level administrators regarding survey results. The data from the
end of the year surveys should be available by June 10 of each school year.

Head Start and Pre-K students will not complete a student survey. Teachers of these students
will count parent survey results as 10% of their evaluation. The parents of students at Santa
Rosa Adult School and Locklin Technical Center will not complete surveys. Teachers of these
students will count student survey results as 10% of their evaluation.

The Studer Group’s research with surveys is based on a 5.0 scale: 1=Strongly Disagree,
2=Disagree, 3=Neutral, 4=Agree, 5=Strongly Agree. The Studer Group believes changing the
scale would not support the research conducted on surveys. The state of Florida’s evaluation
system is based on a 4.0 scale: 1= Highly Effective, 2=Effective, 3= Needs Improvement, 4=
Unsatisfactory. In order to use the results of the Studer surveys (student and parent) we will
use the following conversion scale.

Studer Group School Wide Survey Results Evaluation Score
4.00 —5.00 Highly Effective (4.0)
2.75-3.99 Effective (3.0)
2.00-2.74 Needs Improvement (2.0)
Below 2.00 Unsatisfactory (1.0)
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Parent and Student Surveys:

@ Santa Rosa County District Schools

=

10.
11.
12.
13.
14,
15.

1a.

Parent Survey

This survey will count as 5% of the annual evaluation of teachers and administrators in this
school. (109 for T.R. Jackson Pre-K Center)

Respond to each of the following statements using the following scale:

Strongly Agree (5)

Agree (4)

Meutral {3}

Disagree (2)

Strongly Disagree (1)
My child’s learning is a high priority at this schoaol.
Schoaol rules/discipline plans are enforced consistenthy at this school.
I regularty receive feedback from school staff on how well my child is learning.
My family is treated with respect at this schoal.
My child has every opportunity to be successful at this school.
My child has the necessary dassroom supplies and equipment for effective learninag.
I would recommend this school to other parents.
This school provides a safe environment for my child to learm.
My child is recognized for good work and behavior at this school.
The school is dean and well maintained.
The teachers, staff, and administration at this school demonstrate a genuine concern for my child.
1 receive positive phone calls or notes about my child from the school.
I am proud to say I have a student at this school.
The principal at this school is an effective leader.

The principal at this schoaol is approachable and reachable.

The Superintendent of the Santa Rosa County School District is an effective leader.
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17,

18.

149.

20.

21,

22,

23.

24,

25,

28,

7.

28.

Instructional Evaluation System

The Superintendent of Santa Rosa County School District makes decisions that are in the best
interest of children of the School District.

The school provides materials and training to help parents and guardians work with their children
to improve their children’s achievement.

I receive information about the quality of my child’s teachers.

I receive information about my child’s academic progress in school (report cards, test results,
progress reports, etc.)

I feel the special areas (art, music, and P.E.) available at my child’s school help make my childs
educational experience more well-rounded.

I receive information about the progress of my child’s schoaol (the yearly progress review including
grade and Adequate Yearly Progress report, etc.).

I receive information about the school’s parent/guardian involvement policy.

Information in the Sants Ross County District Sohoo's Family Guide helps me understand my
childs schonl work,

I have opportunities for involvement at my child’s school.

My child has elective opportunities that promote career readiness.

My child has opportunities to participate in programs that promote success after graduation.
Elementary Schools (excluding Gulf Breeze Elementary) and King Middle School only.

Signing a parent/guardian "compact” {agreement) helps me understand the responsibility that I
gocept as a parent/guardian to help educate my child.

Open Ended Questions

1.

2.

3.

What is working well at your child’s school?

Is there anything that could be improved at vour child’s school?

Is there anyone at your child’s school that vou want to recognize for good work?
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Elementary Student Survey

MEducaﬂm

Elementary School Student Engagement Survey
[Graces K- 3]

School Mame:

W reesd your hestpy Choos the face o rumber response 1hat best describes how you el about your school

@D I
1. Leaming i important a my school. @ @ @ @ @
2. | enjoy art, music and P E. @ @ @ @ @
3. My teachar canes about me. @ v Q@ & @
T pe—— o | o |oe|a|oe
5. School rules are fair, @ @ £ & 3]
B. My schood is cean. i) Q@ @ @ ®
7. My principal & a good laader. @ @ @ @ ey
B | feel sate on the bus [only answer if you ride te bus) o D Lk & &
9, Thare i haalthy faod for ma I sat al knch. @ Q@ @ & )]
10. Whan | have a probiem, | know how fo get help. @ @ @ @ &
11, | set keaming goals and rack my progresa. o il @ & @
12 My taachers challengs me io think. @ @ @ @ @
ﬁligmdmn'miﬁiﬁ{m @ 'il 'Eﬁ' oy &
14, My teachers recognize me lor good work and behavior. 0] @ @ @ &
15. Students are rica o each ofher at my schodl @ @ @ @ @
iu.lhpﬁnmmmm. @ D 3 oy =
17. Lieaming is fun at my schodl. @ Q@ @ & @

nhw e =, b Wﬂ_r‘lmi{ and aTiea [ka nd e d s ion prohdilar ononpl Pt R welon, 3 neTors
L hon Boucabon wiy s Trsdemarsy v o [l donren e replerns of arreplensd Tade e o R o i lomsan
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Middle School Student Survey

Education

Uit BOLUTes

Middle School Student Engagement Survey
[Grades 6-18]

Take & fow minutes o carefully respond o each of the items on hs suney. The suney is inlendad fo maasure your percepdion of how
well your school is providing 2 positive kzaming ervironment for all students,

Mame of your school

Please choose e besl responsa,

1. Lisaming is importart at ry School,
2. 1 enjoy art, music and P E

3. My eachir cars about me.
4. | feel safe at my schoal.

5. Scwol s are tar.

8. My school is dlean.

7. My principal s & good leader.

8. 1 feel safe an the bus {only answer if you ride the bus).

]

9. There are heaithy food choloes for me 80 eat at unch,
10. When | hawe a probliern, | kncw how 10 get help.

11, 1 set leamning goals and frack my progress.
12 My tsachers challenge me o think

@ e e e 6006 e e 6 e 06

14. My Inachers mcogrize me for good work and behavior.
15. Students show respect for each ciher at s school.
16,1 ke going fo my school each day.

1T, Learning i fun at my school.

elealeoee aelaaoleaeaaalo s

aleeee oo e e alo f
| | 3

ele|lelele oleleolelelelclele elele

@ e e es seeeesesaes e

@le e o
|

FE B L E01T Wi 0 bl Oy A0 o] g, 10a et o801 P Lo Ero D0 o [igl WA w50 Toard
MH AICEUON TR, T U ) N EOCLTS T e e o L e e a0l HLITE O i Lot
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High School Student Survey

Studertducation

B HESN BSLLT ISN

High School Student Engagement Survey
[Grades 9 - 17]

Take 3 few minutes 1o carefiully respond o each of Bhe items on his surey. The suvey is nlendad o messure your perception of how
weell your school is prowding 3 posithve leaming emvaronment for all shudenits

Hame: of your school:

Phi:ase chiose thi: besl response

1. My learning is important at my school @

EXDENENCE

Concsm o me.

2. Special area classes such a5 arl, music and PE. add to my school

4. | Testel sl 3 Scho0l

5. School rulesitisciplines plans are enfrced consistently at my school

&, My schood ks clean and well maintaned.

T. The principal at my schaool is an effacive lsader.
8. | fel safe on the bus (only answer if you nde the bus).

9.1 am satisfied wilh the healthy food choices provided by Food Senvices:

10. When | have & problam, | know how 1o get help.
11, | 384 keaming goals and Frack my progress

12. My teachers challenge me 1o think.

13. My teachers agk me how | learm best.
14, 1 am recogrized for good work and behawior at my school

15. Students at this school are respecttul of each other.
15. | would mcommend my Schod 10 0lers.
17. My Eamilly i treated with respact at my school

18, | reguiary recesve tepdback from school stalf about my academc progress.

Studeroucaton

P=r—

19, | have opportunities o ba succosshul at my school.

G@EQ.;EIGEEGBQBB@BGE@
2o o oeo oo oo eoeee oo
206080 ee e eoe oo oo

E3377 o Conpalng Group v ond aflaes (ks nd ol b hon oo Elled aeopl o aelion soresmon
with Horon, Trademarks wad nh:mnﬂ“ﬂmqmmlﬂﬂnm'l L= ]
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C. Performance of Students

In this section, the district shall provide the following information regarding the student
performance data that will be included for instructional personnel evaluations.

1. Pursuant to section 1012.34(3)(a)l., F.S., at least-one third of the performance evaluation
must be based upon data and indicators of student performance, as determined by each school
district. This portion of the evaluation must include growth or achievement data of the
teacher’s students over the course of at least three years. If less than three years of data are
available, the years for which data are available must be used. Additionally, this proportion
may be determined by instructional assignment. In Santa Rosa County, performance of
students accounts for 35% of the instructional personnel performance evaluation.

2. Description of the step-by-step calculation for determining the student performance rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

Student Performance

This section will count 35% of the total teacher evaluation. This section will be completed as
soon as the data has been received and appropriately processed. The assessments and
assignment of assessment scores reflect the current legislative requirements based upon the
students that teachers serve with regard to their instructional assignment. An employee’s
assignment is identified by a job code. Each job code is classified as receiving a “C” for Class
wide Score (these instructors have a student roster indicating the specific students that will
count as part of their student performance score), “S” for Schoolwide Score, or “D” for
District-wide score for calculating the instructor’s student performance score. Each job code is
further identified by type regarding the instructional services they provide, and which students
count as part of the instructor’s student performance score. The types of instructional;
assignments are as follows:

Direct: An assessment is tied directly to a course. For example, a student is in a reading
course and takes the end of year assessment. The instructor serves as the primary
instructor responsible for the course standards. The student academic performance data
used in this instructor’s student performance evaluation data is limited to the students
assigned to the instructor.

Student Support Instructors: This includes instructors that provide academic support
for specific students within a course but are not the responsible instructor. The student
academic performance data used in this instructor’s student performance evaluation data
is limited to the students assigned to the instructor.

School Wide: This includes instructional staff that serve/impact the entire student
population and/or serve as program facilitators for the school. The data used is based
upon all school academic performance data that have been approved and are appropriate
for the assignment.

District: This includes instructional staff that serve/impact the entire district student
population and/or serve as program facilitators for the district. The data used is based
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upon all school academic performance data that have been approved and are appropriate
for the assignment.

Each course assigned to an instructor will have an associated assessment. For all courses, a
local End of Course or End of Year assessment will be developed/determined. All students
scheduled for a course will take the assessment associated with the course. Each student will
receive an assessment “Raw Score” which will utilize a conversion scale that has been
developed based upon specific content that will return a “Scaled Score” of a 1, 2, 3 or 4. (See
Appendix D.)

Students who are identified due to special considerations such as SWD (Students with
Disabilities), ELL (English Language Learners), or students at alternative schools that take
local end of course or end of year exams will use an alternate conversion scale to return a scale
score of 1, 2, 3 or 4. Each student’s scaled score will be used as part of the teacher’s student
performance score unless they have been removed from the Roster Verification Tool due to
failure to meet the following minimum attendance requirements:

For a year-long course: The student must be present for both Survey 2 & 3 in the same
instructor’s course and be membership (enrolled) in the class for a minimum of 90% of the
number of days the course/section is scheduled to meet and have less than 10 days of absences
during each semester. A teacher may remove up to 30% of their enrolled students.

For semester courses: the student must be in membership (enrolled) during the FTE Survey
period of the course and a minimum of 90% of the number of days a course/section is
scheduled to meet and have less than 10 days of absences during the semester. A teacher may
remove up to 30% of their enrolled students.

*1t is the responsibility of the instructor to complete the RVT process and determine which
students will be included in their evaluation. This is not a task to be completed by
administration or any other designee.

Once students receive a converted scale score, each student’s score for a specific instructor’s
course will be added together. The sum of the student’s scores which are associated with an
instructor will be divided by the total number of student scores included in the sum. Scores will
be pulled from the two prior academic years and an average will be calculated for the three
years of data. The result will equate to the instructor’s overall student performance score. The
instructor’s overall student performance score will count as 35% of the instructor’s overall
evaluation score.

If an instructor has fewer than ten (10) students, their student performance score will be either
classroom or schoolwide, whichever is greater.

Appendix D provides a list of Student Academic Performance Measures utilized in the
calculation of student performance.
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D. Summative Rating Calculation

In this section, the district shall provide the following information regarding the calculation of
summative evaluation ratings for instructional personnel.

1. Description of the step-by-step calculation for determining the summative rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

The summative evaluation is comprised of four categories that each count a percentage of the
overall evaluation score.

FEAPS Score (component of the Instructional Practice Score): This score is calculated
based on observation data. Instructional staff receive a 1-4 score in each element of the
Marzano FTEM framework. SRCSD calculates the average based on the highest score in
each element and dividing by the total number of elements. This score is weighted 35%
of the overall evaluation score.
Learning Plan (component of the Instructional Practice Score): This score is based on a
plan the teacher designs to grow in an instructional practice. The plan is developed based
on student performance, school, district, or teacher need, and teacher self-assessment.
After developing the plan, an administrator reviews and approves it and the teacher will
participate in professional development and deliberate practice to grow in the area(s)
specified in the plan. At the end of the school year, the administrator assigns a score (1-
4) based a targeted area for growth, well-written goal statement, and professional
development and deliberate practice completed to meet the goal(s). This score is
weighted 20% of the overall evaluation score.
Student Performance: This score is calculated based on assessments specifically
designated by class/grade level according to Appendix D. A raw score (1-4) is assigned
to each student’s test based on the scales also found in Appendix D. An instructor’s
student performance score is calculated by totaling the raw scores and dividing by the
number of students for an average score. Scores will be pulled from the two prior
academic years and an average will be calculated for the three years of data. This score is
weighted 35% of the overall evaluation score.
Stakeholder Surveys: This score is based on a parent/caregiver survey and student
survey taken in the spring of each year. Instructional staff receive a score (1-4) based on
the school-wide average for each survey. Student surveys count 5% of the overall score
and parent/caregiver surveys count 5% of the overall score.

o Locklin Technical College and Santa Rosa Adult School student surveys count

10% of the overall score.
o TR Jackson Pre-K Center parent/caregiver surveys count 10% of the overall
score.

For the overall calculation of the summative rating, each category score is multiplied by
the associated percentage weight for that category and the sum is calculated. Each
instructional staff member will receive an overall score between 1-4. The summative
rating is assigned based on the scale below.

o Highly Effective: 3.25t04.0

o Effective: 2.5t03.24

o Needs Improvement/Developing:  2.49 to 1.75

o Unsatisfactory: 1.74 and below
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2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for instructional personnel
must differentiate across four levels of performance. Using the district’s calculation methods
and cut scores described above in sections A — C, illustrate how a second grade teacher and a
ninth grade English language arts teacher can earn a highly effective and an unsatisfactory
summative performance rating respectively.

Example of how a second grade teacher can earn a highly effective summative performance
rating: The teacher can achieve a FEAPS score of 4 (Innovating), a Learning Plan score of 4, a
Student Performance score of 3 based on the average of student performance scores on the local
EoY assessment, a Student Survey score of 4, and a Parent/Caregiver Survey score of 4.

FEAPS:

Learning Plan:

Student Performance:
Parent/Caregiver Survey:
Student Survey:

4x035=14
4x020=0.8
3x035=1.05
4x0.05=0.2
4x0.05=0.2

e Total Score: 1.4+ 0.8 + 1.05 + 0.2 + 0.2 = 3.65 (Highly Effective)

Example of how a second grade teacher can earn an unsatisfactory summative performance
rating: The teacher can achieve a FEAPS score of 2 (Developing), a Learning Plan score of 1, a
Student Performance score of 1 based on the average of student performance scores on the local
EoY assessment, a Student Survey score of 3, and a Parent/Caregiver Survey score of 3.

FEAPS:

Learning Plan:

Student Performance:
Parent/Caregiver Survey:
Student Survey:

2x035=0.7
1x0.20=0.2
1x035=0.35
3x0.05=0.15
3x0.05=0.15

e Total Score: 0.7 +0.2 + 0.35 + 0.15 + 0.15 = 1.55 (Unsatisfactory)

Example of how a ninth grade ELA teacher can earn a highly effective summative performance
rating: The teacher can achieve a FEAPS score of 4 (Innovating), a Learning Plan score of 4, a
Student Performance score of 3 based on the average of student performance scores on the
semester exams for the classes, a Student Survey score of 4, and a Parent/Caregiver Survey score

of 4.

FEAPS:

Learning Plan:

Student Performance:
Parent/Caregiver Survey:
Student Survey:

4x035=14
4x0.20=0.8
3x035=1.05
4x0.05=0.2
4x0.05=0.2

e Total Score: 1.4+ 0.8 +1.05+ 0.2 +0.2 =3.65 (Highly Effective)

Rule 6A-5.030, F.A.C. (Effective April 2018)
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Example of how a ninth grade ELA teacher can earn an unsatisfactory summative performance
rating: The teacher can achieve a FEAPS score of 2 (Developing), a Learning Plan score of 1, a
Student Performance score of 1 based on the average of student performance scores on the

semester exams for the classes, a Student Survey score of 3, and a Parent/Caregiver Survey score
of 3.

e FEAPS: 2x0.35=0.7
e Learning Plan: 1x0.20=0.2
e Student Performance: 1x035=0.35
e Parent/Caregiver Survey: 3x0.05=0.15
e Student Survey: 3x0.05=0.15

e Total Score: 0.7 +0.2 + 0.35 + 0.15 + 0.15 = 1.55 (Unsatisfactory)
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Appendix A — Evaluation Framework Crosswalk

In Appendix A, the district shall include a crosswalk of the district's evaluation framework to

each of the Florida Educator Accomplished Practices (FEAPs).

Alignment to the Florida Educator Accomplished Practices

Practice

Evaluation Indicators

1. Instructional Design and Lesson Planning

consistently:

Applying concepts from human development and learning theories, the effective educator

a. Aligns instruction with state-adopted standards at the appropriate
level of rigor;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Identifying
Critical Content from
the Standards

b. Sequences lessons and concepts to ensure coherence and
required prior knowledge;

Planning Standards
Based Lessons/Units,
Identifying Critical
Content from the
Standards, Previewing
New Content, Helping
Students Process New
Content, Reviewing
Content

c. Designs instruction for students to achieve mastery;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the
Achievement Gap
Using Data,
Identifying Critical
Content from the
Standards

d. Selects appropriate formative assessments to monitor learning;

Planning to Close the
Achievement Gap
Using Data, Using
Formative
Assessment to Track
Progress, Providing
Feedback and
Celebrating Success

e. Uses diagnostic student data to plan lessons; and,

Planning to Close the
Achievement Gap
Using Data, Using
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Formative
Assessment to Track
Progress, Providing
Feedback and
Celebrating Success

f. Develops learning experiences that require students to
demonstrate a variety of applicable skills and competencies.

All Elements from
Domains 1, 2, & 3

2. The Learning Environment

To maintain a student-centered learning environment that is safe, organized, equitable,
flexible, inclusive, and collaborative, the effective educator consistently:

a. Organizes, allocates, and manages the resources of time, space,
and attention;

Establishing and
Acknowledging
Adherence to Rules and
Procedures, Using
Engagement Strategies,
Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom

b. Manages individual and class behaviors through a well-planned
management system;

Establishing and
Acknowledging
Adherence to Rules and
Procedures, Establishing
and Maintaining
Effective Relationships
in a Student-Centered
Classroom

c. Conveys high expectations to all students;

Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

d. Respects students’ cultural linguistic and family background;

Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom, Using
Engagement Strategies,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap
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Planning Standards
Based Lessons/Units;
Identifying Critical
Content from the
Standards; Using
Questions to Help
Students Elaborate on
Content; Helping
Students Practice Skills,
Strategies, and
Processes; Helping
Students Examine Their
Reasoning; Helping
Students Engage in
Cognitively Complex
Tasks; Providing
Feedback and
Celebrating Success;
Establishing and
Acknowledging
Adherence to Rules and
Procedures; Promoting
Teacher Leadership and
Collaboration

e. Models clear, acceptable oral and written communication skills;

Establishing and
Maintaining Effective
f. Maintains a climate of openness, inquiry, fairness and support; Relationships in a
Student-Centered
Classroom

Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom, Helping
Students Examine
Similarities and
Differences

g. Integrates current information and communication technologies;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data,
Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom, Using

h. Adapts the learning environment to accommodate the differing
needs and diversity of students; and
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Engagement Strategies,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

1. Utilizes current and emerging assistive technologies that enable
students to participate in high-quality communication
interactions and achieve their educational goals.

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data,
Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom, Using
Engagement Strategies,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

3. Instructional Delivery and Facilitation

The effective educator consistently utilizes a deep and comprehensive knowledge of the subject

taught to:

a. Deliver engaging and challenging lessons;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Identifying
Critical Content from
the Standards,
Organizing Students to
Interact with Content,
Using Engagement
Strategies

b. Deepen and enrich students’ understanding through content area
literacy strategies, verbalization of thought, and application of
the subject matter;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards; Identifying
Critical Content from
the Standards;
Previewing New
Content, Helping
Students Process New
Content; Using
Questions to Help
Students Elaborate on
Content; Reviewing
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Content; Helping
Students Practice Skills,
Strategies, and
Processes; Helping
Students Examine
Similarities and
Differences; Helping
Students Examine Their
Reasoning; Helping
Students Revise Their
Knowledge; Helping
Students Engage in
Cognitively Complex
Tasks; Organizing
Students to Interact with
Content; Using
Engagement Strategies

Planning Standards
Based Lessons/Units;
Identifying Critical
Content from the
Standards; Planning to
Close the Achievement
Gap Using Data; Using
Questions to Help
Students Elaborate on
c. Identify gaps in students’ subject matter knowledge; Content; Helping
Students Practice Skills,
Strategies, and
Processes; Helping
Students Examine Their
Reasoning; Using
Formative Assessments

to Track Progress;
Providing Feedback and
Celebrating Success
d. Modify instruction to respond to preconceptions or Monitoring for all
misconceptions; Elements in Domain 2
e. Relate and integrate the subject matter with other disciplines and | Planning Standards
life experiences; Based Lessons/Units

Using Questions to Help
Students Elaborate on
Content, Helping
Students Examine Their
Reasoning, Helping
Students Revise Their
Knowledge, Helping
Students Engage in

f. Employ higher-order questioning techniques;
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Cognitively Complex
Tasks

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards

g. Apply varied instructional strategies and resources, including
appropriate technology, to provide comprehensible instruction,
and to teach for student understanding;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data,
Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom, Using
Engagement Strategies,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

h. Differentiate instruction based on an assessment of student
learning needs and recognition of individual differences in
students;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data,
Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom, Using
Formative Assessment
to Track Progress,
Providing Feedback and
Celebrating Success,
Using Engagement
Strategies,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap,
Monitoring for all
Elements in Domain 2

i. Support, encourage, and provide immediate and specific
feedback to students to promote student achievement;

Planning Standards
Based Lessons/Units,
Aligning Resources to

j. Utilize student feedback to monitor instructional needs and to
adjust instruction.
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Standards, Planning to
Close the Achievement
Gap Using Data,
Establishing and
Maintaining Effective
Relationships in a
Student-Centered
Classroom, Using
Formative Assessment
to Track Progress,
Providing Feedback and
Celebrating Success,
Using Engagement
Strategies,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

4. Assessment

The effective educator consistently:

a. Analyzes and applies data from multiple assessments and
measures to diagnose students’ learning needs, informs
instruction based on those needs, and drives the learning process;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data, Using
Formative Assessments
to Track Progress,
Providing Feedback and
Celebrating Success,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

b. Designs and aligns formative and summative assessments that
match learning objectives and lead to mastery;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data, Using
Formative Assessments
to Track Progress,
Providing Feedback and
Celebrating Success,
Communicating High
Expectations for Each
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Student to Close the
Achievement Gap

c. Uses a variety of assessment tools to monitor student progress,
achievement and learning gains;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data, Using
Formative Assessments
to Track Progress,
Providing Feedback and
Celebrating Success,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

d. Modifies assessments and testing conditions to accommodate
learning styles and varying levels of knowledge;

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data, Using
Formative Assessments
to Track Progress,
Providing Feedback and
Celebrating Success,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

e. Shares the importance and outcomes of student assessment data
with the student and the student’s parent/caregiver(s); and,

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data, Using
Formative Assessments
to Track Progress,
Providing Feedback and
Celebrating Success,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap,
Promoting Teacher
Leadership and
Collaboration
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f. Applies technology to organize and integrate assessment
information.

Planning Standards
Based Lessons/Units,
Aligning Resources to
Standards, Planning to
Close the Achievement
Gap Using Data, Using
Formative Assessments
to Track Progress,
Providing Feedback and
Celebrating Success,
Communicating High
Expectations for Each
Student to Close the
Achievement Gap

5. Continuous Professional Improvement

The effective educator consistently:

a. Designs purposeful professional goals to strengthen the

Maintaining Expertise in

effectiveness of instruction based on students’ needs; Content and Pedagogy
b. Examines and uses data-informed research to improve Maintaining Expertise in
instruction and student achievement; Content and Pedagogy
Maintaining Expertise in
c. Uses a variety of data, independently, and in collaboration with | Content and Pedagogy,
colleagues, to evaluate learning outcomes, adjust planning and Promoting Teacher
continuously improve the effectiveness of the lessons; Leadership and
Collaboration
d. Collaborates with the home, school and larger communities to Promoting Teacher
foster communication and to support student learning and Leadership and
continuous improvement; Collaboration
e. Engages in targeted professional growth opportunities and Maintaining Expertise in
reflective practices; and, Content and Pedagogy

f. Implements knowledge and skills learned in professional
development in the teaching and learning process.

Planning Standards
Based Lessons/Units,
Maintaining Expertise in
Content and Pedagogy,
Promoting Teacher
Leadership and
Collaboration

6. Professional Responsibility and Ethical Conduct

Understanding that educators are held to a high moral standard in a community, the effective

educator:

a. Adheres to the Code of Ethics and the Principles of Professional
Conduct of the Education Profession of Florida, pursuant to
Rules 6A-10.080 and 6A-10.081, F.A.C., and fulfills the
expected obligations to students, the public and the education
profession.

Adhering to
School/District Policies
and Procedures,
Promoting Teacher
Leadership and
Collaboration
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Instructional Evaluation System

Appendix B — Observation Instruments for Classroom Teachers

In Appendix B, the district shall include the observation rubric(s) to be used for collecting
instructional practice data for classroom teachers.

Marzano Focused Teacher Evaluation Model

MARZAN(
CENTER

a LEARNING
[K=Y] sciencES

STANDARDS-BASED PLANNING

Planning Standards-Based Lessons/Units

Aligning Resources to Standard(s)

Planning to Close the Achievement Gap Using Data

STANDARDS-BASED INSTRUCTION
Identifying Critical Contant from the Standards
{Required evidence in avery lesson)

H

Praviewing New Content

Helping Students Process New Content

Using Questions to Help Students Elaborate on Content

Reviewing Content

Helping Students Practice Skills, and Processes

Halping Students Examina and Differances

Helping Students Examine Their Reasoning

Helping Students Revise Knowledge

Helping Students Engage in Cognitively Complex Tasks

CONDITIONS FOR LEARNING
Using Formative it to Track Progress

1] 1 2 3 4

Providing Feedback and Calebrating Progress

Organizing Students to Interact with Content

Establishing and Acknowledging Adherence to Rules and
Procedures

Using Engagement Strategies

Establishing and Maintaining Effective Relationships in a Student-
Centered Classroom

Communicating High Expectations for Each Student to Close the
Achievemant Gap

PROFESSIONAL RESPONSIBILITIES
‘Adhering to School and District Policies and Procedures

3 4

Maintaining Expertise in Content and Pedagogy

Promoting Teacher Leadership and Collaboration

Scales and Strategles ©2017 Robert | Marzano. Evidences 2017 Learning Sciences Intemational®

Can only be dightized in Is.a regl

of Learning Sciences International®
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Planning Standards-Based Lessons/Units
Focus Statement: Using estatished content standards, the teacher plans rigorous units with lsaming targets smbedded

within & scale that of leaming.

a
Desgired Effect: Teacher provides evidence of implementing lesson/unit plans aligned 10 grade level standand(s) using
leaming targsts embedded in & scale

Planning Evidence (Gheck all thal apply)

Plans exhibit @ focus on the essential standards
Plans inchude 3 scale Inat bulds 3 progression of knowledge from simple lo comglex
Plans identfy leaming targets sligned o the rigor of required standards.
Plans identfy specific nsiructonal strategies appropriale for the leaming target
Plans llusirate how leaming will scafiokd from an understanding of foundational content to application of information in
suthentic ways
Lessans are planned with lsachable chunks of content
When approprisle, lessons/units are integrated with other conlent areas

ppropriste, leam and unit plans Include district scope and ssquence
Plans llusirate how equity is addressed in the classroom
When appropriste, pians Busirale how Education Plans

leaming plans are addressed in the

b0 ooooo ooooo

classroom
When appropriale, pians Buslrats how EL siralegles are addressed in the dassroom
Wnen pans intsgrate cutural ndior standards

Example Implementation Evidence (Check all thal apply)

[ Lessan plans slign lo grade level standard(s) with targets and use 3 performance scale
O Planned and completed student sssignments/work demonstrale Ihat lessons are sligned 1o grade level standardsargats
&1 the appropriate taxonomy level
O Planned and completed siudent assignments/work require practice with complex text and its academic language
O Planned and completed student of applicable practces
O Planned and completed student sssignments/work demonstrale grounding in resl-world spplication
O Planned and completed student sssignments/work demonstrale how equily has been addressed In the lesscnfunit
O Planned and completed student how Education Plans (IEPg)pe
leaming plans have been addressed in the lesson/unt
O Planned and completed shudent assignments/work demonsirate how EL sirategies have been addressed in the
lesson/unt
0O Planned and completed student sssignments/work Indicate opportunities for students 1o Insert content speciic i their
cultures.
[ Artifacts demonstrste the teacher helpe others by sharing evidence of planning and Implementing lesson/unit plans.
sligned to grade level siandards (.0, PLC notes. emalls. blogs, sample units. discussion aroup)
Net Using (0) Beginning (1) 2 Applying (3) ]
Makes no slempl lo_ | Us: Using Using Helps olhers
plan rigorous units with | content standards, content standards, content standards, sharing evidence of
leaming targets atlempls to plan plans rigarous units plans rigorous units implementing
embedded within & Figorous units with with leaming with leaming srgets | lesseniunit plans
performance scale that | leaming targets embedded wihin a embedded within a aligned to grade level
demonsirates 8 embedded within & scale that scale that i) using
of scale a a leaming Largets
leaming. a of leaming | embedded ina
progression of leaming. and provides evidence | performance scale
leaming. of implementing and the impacts on
lesson/unt plans student leaming
sligned 1o grade level
standard(s} using
leaming targets
embedded in a
scale
Scalles and Strategies ©12017 Robert | Marzano, Evidences BI2017 Learring Scences Intemational®
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Instructional Evaluation System

LEARNING
CIENCES

MARZANG LS
NTE R

CF

Aligning ources to Standard(s)
Focus Statement: Teacher pian Iincludes traditional andior digital resources for uss in standards-based units and lessons.
Desired Effect: Teacher implements raditional andior digital resources 10 sUpport leaching siandards-based wnis and
lessons.
Planning Evidence (Check all that apply)
Plans identity how 1o use traditional resources such as text books, manipulatives, primary source matenisls, elc. at the
appropriate level of text complexity 1o implement the unit or lesson plan
Plans Integrate a variety of Lext lypes (structures)
Plans Incorporate nonfiction text
Plans dentity Standards for Mathematical Practice to be applied
Plans identiy how avaisbie lechnology will be used
+ Interactive whitsboards
Response systems
Voting technologles
One-to-one computsrs
Socisl networking sites

o

oooo

Discussion boards
[ When appropriate, pians kentify resourcas within the community that will be used o enhance students’ understanding of
the content {l.e. cullursl and ethnic resources)
1 When appropriate, pians dentify how to Use human resources, such as & co-teacher, paraprofessionsl, one-on-one Aor,
mentor, etc. 1o implement the unit or lesson pian
Example Implementation Evidence (Check all that apply]
O Tradilonal resources are approprialely sligned Lo grade level standards
= Text books
+ Manipulstives
« Primary source materials
[ Digital resources are appropristely siigned o grads level standards
+ Imeractive whitsboards
Responss systems
Voting technologles
One-to-one computsrs
Socisl networking sites
Blogs
Wikis
+  Discussion boards.
O Planned student sssignmentsiwork incorporate the use of iraditional andior digitsl resources, and faciitate leaming of the
standsrds
0 Planned student assignmentaiwork incorporate the use of a variety of text types (including sructures and nonfiction) and
resources al the appropriate level of text complexity
O Planned student assignmentaiwork require reasoning and explaining, modeling and using tools, sseing siructure and
a
a

generalizing of mathematics
Planned resources include those specific to students’ culture

Artifacts demonstrate the teacher helps others by sharing evidence of planning and Implementing supporting resources
sligned in grade level siandards (e.g. PLC notes, emalls_ blogs, sample units. discussion group)

Not Using {0) Beginning (1)
Teacher plan does nol | Teacher plan includes | Teacher plan Inchudes | Teacher plan includes | Helps others by
Inchude traditional wraditional andjer Eaditional andior traditional and/er digltal | sharing evidence of
and/or dighal dighal resources for digital resources for | resources for use in includin
resourcss for use in | use in standards- use In standands- standards-based units | implementing
standards-based units | based unis and based units and and lessons and traditional andior
and lesscns. lessons that do not lessans. provides evidence of digital resources lo
support the lesson. implementing traditional | support teaching
andior dighal resources | standsrds-based
to support teaching units and lessons.
standands-based units
and lessons.

Scales and Strategies ©2017 Rabert | Marzana, Evidences ©2017 Learing Seiences Intémationl®
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; F LEARNING
LARZANG SCIENCES
dnrmfylng Critical Content from the sfandards (Required evidence in every lesson)
s T

‘eacher uses lhe «d leaming targels (smbedded within  periormance scals)
m Iuenmy accurate critical content during & Iesenn or part of & lesson.
Desired Effect: Evidence (formative dals) demonsirates students know what conlent is Important and what Is not Imporiant as
It relates In the leaming targel(s).
Example Teacher Instructional Techniques (Check all fhat apply)

0O Identify 2 leaming target aligned 1o the grade level standard(s)
Begin and end the lesson with focus on Uhe leaming target ko indicate the critical content of the lesson
Provide 3 leaming targel embedded in & scale specifying critical content from the standard(s)
‘lsssroom activilles Io the target and/or scale throughout the lesson
Identify differences betwsen the crilical content from the standard(s) and non-critical content
Identify and accuratety teach critical content
Use & scafiolding process 1o Kentfy criical content for each ‘chunk’ of the lesming progression
Use verbalivisual cusing
Use storyteling andior dramstic instruction
Model how to identify meaning and purpose in & text
Enm text mp\sxm{ aligns Lo the crilical content
culbural examples o connect leaming activities to the leaming content
Exar mph 1mn«'rm niques for Monitoring for Learning (Check all that apply)

DEIDDEIDDEIEIDEI

O Use & Group Activity to monitor that students know what content is important

O Use Student Work (Recording and Representing} lo monitor thal shudents know what content s imperant

O Use Response Methods 1o monitor that students know what conlent is imperant

O Use Questioni uences o manitor that students know what content is imgontant
Example Student Evidence of Desired Effect (Percent of students who demonsirate achievement of the desired effect that
students know what content is important. Student evidence is oblained as the 1eacher uses a monitoring tschnigue. Check sl
that apply.)

O Student conversation In groups focus on critical content

O Generate short written response (Le. summary. sntrancalssdt ticket)

O Creats nondinguistic representations (2. diagram, model. scale)

O Student-penersted notes focus on crtical content

O Responses 1o questons focus on critical content

O Explasin purpose and unique charactenistics of key conceptsicriical content

=] Ewhn applicable mathematical practices in crtical content

] When responses nvolve content specifi to their culturs
Example Adaptations a teacher can make after monitoring student evidence ar
demonstrate the desired leaming (Check all that apply)

ing how many students

O Reieach or use a new leacher ischnique O Modify the task
O Reorganize groups D Provide sdditional resources
O Utiize peer resources

Not Using (0) | Beginning (1) Applying (3) Innovati

Stralegy was | Uses strategy | Uses the progression of Uses the progression of Based on student

cabed for but | Incormsctly or dard o beaming leaming largets | evidencs.

notexniited. | with parts tamets smbedded within & smbedded within a performance | Implements

missing performance scale to identlfy | scals i identify accurate critical | adaptations 1o

acourate crtical content during | content during a lesson or part of | achieve the desired
a lesson of part of a lesson, & lesson. eflact In mare than
but less than the majority of 90% of the student
shudents are displaying the The desired sffect & displayed In | svidsnce at the
desied sffect in student the majority of student evidence at | taxonomy level of
evidence at the laxonomy level | the taxonomy level of the critical | the crilical content
of the critical content. content.

Scales and Strategies ﬂlﬂl] Rabert . Marﬂnu. Evidences ©2017 Learning Sciences Intemational®
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nning to Close the Acl rement Gap Using
Focus Stalement: Teacher uses data o identify &nd plan o meet the needs of sach student in order to close the
achisvement gap

Desirod Effect: Teacher provides data showing hat each student (induding English leamers [EL], exceplional education
students, gified and tslented, socio-economic stalus, sthniclly) makes progress lowards dosing the schievement gap.

Flanning Evidence (Check all hrat apply]

Plans inchude a process for hedping students track their individual progress on leaming targets

Plans specify accommodstions andior adaptations for individusl EL or groups of students

Plans specify sccommodations andior adaptations for individual or groups of students recsiving special education
according 1o the Indivieuaized Education Plan (IEP)

lans specify sccommodstions andior adaplations for students who appear to have litle support for schosling
Plang cite the data and rationale used to identify and incorporate sccommodstions

Plang inchude potentisl instructional adjusiments that could be made based on student evidence/data

Plans take o consideration equity lssues (e, family resources for assisting with hamework andior providing othar
resounces required for class)

Plans Lake inlo consideration how o communicate with familles with diverse needs (l.e. English s a second language,
cultural congiderations, desf and hearing impaired, visually impaired, stc )

Productive changes are made Lo lesson plans in response to formative assessment (monitoring)

O A coherent record-keaping system is developed and maintained on student leaming

0O o oooo ooo
B

Example Implementation Evidence (Check all (hal apply)

O Planned shudent reflect andlor used for individual students or sub-groups
(e.g. EL, gifted, eic ) st the approprate grsda level targets
O Planned student reflec andlor for Individusl or groups of students
receiving special education according 1o ms nividoaized Education Pan (IEP} at the appropriste grade level tangets
O Planned student reflect andlor for students who appesr to have litle
for schooling
O Planned student assignmenta/work show students Irack their individual progress on lsaming targets
O Formative and summative measures indicate Individual and class progress towards leaming targets and modifications
made a5 needed
O Information about student progress s reguiarly sent home
O Antifacts demonsirate the teacher helps thers by sharing evidence of how 1o use data 1o plan and implement
that result in closing the gap (2.0. PLC notes. emals, blogs. sample units, discussion group)
Not Using Beginning (1) 2 Applying (3]
Makes no stiempt lo | Aftsmpls 1o use data Io | Usss data 1o identfy | Uises data to identify | Helps ofhers by
use dats o identify dentify and plan o and pian to mestthe | and plan to mest the | sharing evidence of
&nd plan lo meet the | meet ihe needs of needs of each student | needs of each student | wsing dsta showing
needs of each student | each studentnorder | Inorderto dosethe | Inonderto dosethe | that each student
In order to ciose the | 1o clase the achievement gap. achievement gap and (lniunlr\g Engmn
schisvement gap achlevement gap. provides evidence of | leamers [E

data showing that each exnepﬂnnel mtm
student (inciuding tudents, gited an
English lsamers [EL], I.elanbed s0cio-
exceplional education | economic ststus,

students, gifted and ethniciy) makes
iented, socio- progress towards
sconomic status,
sihnicily) makes achlevement gap.
progress lowards.
closing the
oap.

Seales and Strategies ©2017 Robért 1. Marzano. Evidences 2017 Learning Sciences Intemational®
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lewing New Conts
Focus Statement: Teacher engages students in previewing activities that require students to access prior knowledge == it
relates 1o the new content.

Desired Effect: Evidence {formative dala) demenetrates students make a link from what they know to whal ig aboul 1o be
leamed.

Example Teacher Instructional Techniques (Chack all fial apply)

Facllitste kientification of the basic relationship between prior Idess and new content (purpose for the new content)
Use preview questions before instruction or & teacher-directed activity

Use K-W-L strategy or variation

Provide advanced crganizer (e.. oulline, graphic crganizer)

Facllitste & student brainsiom

Use anticipation guide or olher pre-assessment activity

Use motivational hookllaunching activity (e.g. anecdole, short multimedia selection, simulation/demonstration,
manipulstives)

Use digha! resources sndior other media to help students make linkagas to new content

Use cultursl resources 1o faciitate students making 2 link from what they know 1o the new content

Facllilste kentification of previously ssen mathematical patiems or structures

Example Teacher Techniques for Monitoring for Learning (Check all that apply)

0ooo0 ooooooo

O Use a Group Activity to monitor that students can make a link from prior leaming 10 the new contant
O Use Student Work (Recording and Representing] to monitor that students can make & link frem prior leaming 1o the new

content
O Use Response Methods to monitor that students can maks a link from prce leaming to the new content
[ Use Question uences to monitor that students can make & link from prior leaming 1o the new content

Example Student Evidence of Desired Effect (Percent of students who demonsirate achisvement of e desred efisct that
students can make a link from prior leaming to the new content. Student evidence s cbtained as the teacher uses a
monitoring technique. Check sl that pply.)

O Identify basic relationship between prior content and new content
O Explain linkages with prior knowbedge In individual or group work

O Make predictions about new content

O Summarize the purpose for new content

O Explain how prior standards of jsaming targets link 1o the new contsnt

O Explain linkages betwesn pattems and structure from previous and current content

Example Adaptations a teacher can make i ‘monitoring student evidence and datermining how many students
demonstrate the desired leaming (Check all that apply)

O Retsach or use & new teacher tschnique O Modlfy the task
O Reorganizs groups O Provids additional resources
[ Utilize peer resources
Net Using (0) Iil] 2) Applying (3)
S was Uses s Engages students In Engages students In Based on student
called for butnot | incomectly or with | previewing activities that previswing activiies that | evidence, implements
exhibited paris missing, require students o access require sludents o access | adaptations in
prioe knowlsdge as it relates. | prior knowledge as it achieve the desired
to the new content, but less | relstes to te ew content. | flect in mars than
than the maarity of students 50% of the student
are displaying the desired The deslred sfiect is evidence at the
tin student evidence at | displayed In the majodty | taxonomy level of the
the taxonomy level of the of student evidence at the
critical content
oriteal content

Scales and Strategies ©2017 Rnber!.] Marzano. Evidences ©2017 Learning Sciences International™
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Focus Statement: Teacher syst=malically engages student groups In processing and generating conclusions about new
conflent.

Desired Effect: Evience (lomalive 0ala) demonstrates studenls Gan sUMmarzes and generate condusons about he new
conent during wilh other students.

Example Teacher Instructional Techniques [Check all Tiat apply)

O Brask content into sppropriate chunks
O Empioy formsl group processing strategies
. ligsaw
« Reciprocal taching
= Concept attainment
O Use informal sirategies to engage group members in active procsssing
« Prediclions.
« Associations
- Paraphrasing
= Verbal summarizing
= CQuestioning
O Facllitate group members In summarizing sndior ganaranng conclusions
O Facllitate recording snd represanting new kny
O Facllitate the conceptual understanding of critical mﬂnapha
O Faciitste quantistive and qualitalive reasoning of key mathematical concepts
O Stop st strategic pointe to approprist chunk content baged on student evidence and feedback

Example Teacher Technigues for Monitoring for Learning (Check all thal apply)

O Use a Group Activity 1o monitor that students can summarize and generate conclusions about the content
O Use Student Work (Recording and Representing) to manitor that students can summarize and generate conclusions
about the content
[0 Use Response Methods ko manitor that students can summarize and generate conclusions about the content
E| Uss Questioning Sequencas to monitor that students can summarize and gensrate conclusions about the content
Example Student Evidence of Desired Effect (Percent of studenis who demonstrate achievement of the desred effect that
students can summarize and generste conchssions sboul the content. Student evidence is cblained as the lescher usss a
menitoring technique. Check all that agply.)

[ Discuss and answer questions about the new content in groups

O Generste conclusions sbout the new conlent In group or writlen work

O Actively dkacuss the new content in groups

O Summarize or the just lsamed content

O Record and represent new knowiedge

[0 Make predictions about what they expect to leam next

O Summarize or draw conclusions from complex text and s scademic language
O Use reasoning and abstract, or qualitative reasoning

Example Adaplations s teacher can make sfier monitoring student evidence and determ
demonstrats the desired leaming (Check all that apply)

g how many students

O Retsach or use & new teacher tachnique O Modify task 1o appropriste chunk of content
O Provide additional resources

O Recrganize
O Utllize peer resources

Not Using (0) | Beginaing (1) Inno

Stralegy was | Uses siralegy engages Based on student

called forbut [ incomectly or | shudent groups In procsssing | student gmupe n pcma;glng evidence, Implements

not exhivited. | with parts and generating and 1o achisve
missing. 2D niw content, bt los | ahout now Contant. the desired effect in mors

than the majority of students than 80% of the student

are displaying the desired | The desired effect is displayed | evidence at the
effect in sludent evidence at | In the majority of student taxonomy level of the
the taxonemy level of the evidence at the taxonomy level | critical content.

critical content. of the critical content.

Marzano. Evidences ©2017 Learning Sdences Intermational®
Isa rag of Learning Sclences International®
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: Teacher engages siudents in briaf review of content that highlights the curmulstive nature of he content.
Desired Effect: Evidence (formative data) students know the previously taught ortical content.
Example Teacher instructional Technigues (Check all that apply)

O Begin lesson with a brief review of previously taught content
O Use & scafiolding process 1o systematically show the cumulative nature of the content
O Use specific sirategies 1o help students identify basic relationships between ideas and consciously analyze how ons idea
relates o ancther
»  Brief summ
Problem that must be solved using previous information
Questions that require a review of content
Demonstration
Brief praciice test or exsrcise
Warm.-up sctrvily
[ Ask students to demenstrate increased fuency andior accuracy of previously taught processes
Example Teacher Techniques for Monitoring for Learning (Check all that apply)

O Use a Group Activity to monitor that students know the previously taught critical content

O Use Student Work (Recording and Representing) 1o monitor that students know the previously taught critical contant

O Use Response Methods to monitor that students know the previously taught critical content

[ Use Questioni uences o monitor thet students know the previously taught eritical content
Example Student Evidence of Desired Effect (Percent of students who demensirate achievement of the desired effect that
students know the previcusly taught oritcal content. Student evidence Is obtained as the teacher uses @ monitoring tachnique.
Check all that apply.)

O Identify basic relationships betwsen curment and prior ideas and consclously analyze how one idea retates to another
|:| Summarize the cumulative nature of the conlent

O Response to class activities demonstrates students recall previous content (=0, antifacts, pretssts, wam-up activiies)
|:| Expun proviousy taught concepts
creased fluency andior accuracy of previously tugit processes.
Eﬂmpll Adnpt.tlan- a teacher can make after monitoring student evidence and determining how many students
demonstrate the desired leaming (Check all that apply)

O Reteach of use & new teacher lechnique O Maodify task
O Reorganize groups O Provide addtional resources
O Utllize peer resources
Not Using {0} Beginning (1} Applying (3]
Slralegy was called | Uses stralegy Engages students ina | Engages students in a Based on studant
for but not exhibited. | incorrectly or with brief review of content belef review of content. evidenca. Implements
parts missing. that highlights the that highlights the adaptations to achieve

cumulative nature of
the content, but less

the desired effect in
maore than 50% of the

cumulative nature of the
content.

than the majority of student evidence at the
sludents are dnsp\ayllg The desired effect i taxonomy level of the
the desired effect in displayed In the majority | crilical content.

of sludent evidence at
the Laxenomy level of the
eritical contant.

sludent evidence al the
taxonomy evel of the
efitcal content.

Scales and Strategies ©2017 Robert 1. Marzano. Evidences ©2017 Learning Sciences Intematianal®
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Focus Statement: Teachsr uses a sequence of increasingly complex questions ihat requirs shudents o crtically think about

Desired Effect: Evidence {lormative data)

students accurately elaborate on content

O Ask detall questions
0O Ask category questions

O Model the
O Model processes and

Example Teacher Instruetional Techniques (Check all that apply)

O Model im; ntation of a)

0 Use Questioni

Provide evidence and

0 support

riate wall lime when questionin

O Use & sequence of increasingly complex questions as it retates 1o the content (text) with appropriate walt time

0O Ask elaboration questions (L. Inferences, predictions, projections, definitions, generalizatons, stc.)
00 Ask students o provide evidence (Le. prior knowledge. textual evidence, ete.) for their elaborabions
O Present sltustions or problems that Involve students analyzing how one ldea relates to Ideas that were not explicitly tsught
procsss of using evidence to support elsboration

Example Tescher Technigues for Monitoring for Learning (Chack all thal appiy]

O Use a Group Actlvity to menitor that students accurately elaborate on content
O Use Student Work (Recording and Representing) 1o monitor that students accurately elaborate on content
O Use Response Methods 1o monitor that students accurately elaborate on content

uences o menitor that students accurately elaborsle on content

O Answer detall questions about the content

Identify characieristics of content-relaled categories

Make general slaborations about the content

support for elaborations

Identlty basic relationships between deas and how one idea relstes Lo anothe
werk il

students can make

d sisborative Inferencas

DDDEIEIEIEIEI

D iscisssions demonaiTate snudents can make wel-supponed elaborstive nferences
Discussions are grounded in evidence from text, both literary and informaticnal
Discussions and atudent work provide svidence

elaboration

Example Student Evidence of Desired Effect (Percent of studenls who demonsirale achievement of the desired effect thal
students sccuratsly slaborate on content. Studsnt evidencs Is oblained as the sacher uses a monltoring technique. Check sl
that apply.)

Example Adaptations a teacher can make after monitoring student evidence and determining how many stugents
demonsitrats the desired leaming (Check all that apply)

dispisying the desired !M in
student evidence at ih
taxonomy level of the tcal

conlent

The desired sffect is displayed
in the majority of student
evidence taxcncmy level

of the critical content.

O Repiwase questionsiscaiold questions
O Modiy task
[ Provide additionsl resources
Not Using (0) | Beginning (1) [£] Applying (3) “)
Strategy was Usas strategy Uses a sequence of Uses a sequence of
called for but incomrectly or Increasingly complex Increasingly complex evidence, implements
not exhibied. with parts questions tat require students | questions that require students | adaptations to achieve
missing. to critically think about the o erically think sbout the the desired eflect in
conlent, but less han e content. more than 80% of the
maority of students are student evidence at

the taxonomy level of
the critical content.

Seales and Strategies 12017 Rabert ). Marzano. Evidences B2017 Learring Sciences International®
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egy. of process. the leacher engages shudents in practice activities
hat help them develop fluency snd sllemative ways of exscuting

Page &

Desired Effeet: Evidente (lormalve data)

students develop

with sklls, stalegles, or processes.

O Engage students in ma
siralegy, or process

Employ “wor

Exemple Teacher Instructional Teehniques (Check all that apply)

O Model how to execute the skill, strategy, of process

O Model mathematical practices

[ Model how to reason. problem solve, use tools. and generalize
ssed and distributed praciice activilles that are appropriate Lo their cument abilly to execut a skil,

» Guided practice If students cannot perform the skil, sirategy, or process independently

+  Independent practice If students can perform the skill, strategy, or process Independently
O Guide students to generats and manipulate mental modsis for skils, strategies. and processes.
examples” of exemplars
O Provige opportunity for practics immediately prior to sssessing skills, strategies, and processes
O Provide opportunity for students o refine and shaps knowledge by encountering a task or problem in & diffsrent context
O Provide opportunity for students o increase fluency and accuracy
O Provide opportunity for purpossful homewark

processes

O Use

Example Teacher Techniques for Monlioring for Leai

o monitor that students develop

iing (Check all that apply)

O Use & Group Activity to manitor that students develop automaticity with skils, stralegies, of processes
O Use Student Work (Recording and Representing} o monitor that students develop automaticity with skills, sirstegies, or

O Use Response Methods Lo monitor that students develop automaticity with skills, sirategies, or processes
with ekills, sirategies, or prooss:

Exlmpla ‘Student Evidence of Desired Effect (Percent of students who demonsirate achievement of the deslreﬂ effect that
students develop aulomaticity with skils, strategies, or processes. Student evidence Is obtained as the leacher uses a
monioring technique. Check all that apply.)

[ Exsculs or perform the skil, strategy., o process with Increased confidence
[ Execule or perform the skill, strategy. or process with Increased competence
O Artifacts {1.&. workshests, writien re:
O Explanation of mental models reveals undarstanding of the strategy or
O Use problem-sohving strstegies bassd on their purpose and unique characteristics

O Demonstrate deepening of knowledge sndior Incressing accuracy through group interactions:
D Expiain how the use of & problem-salving sirategy increased fluency andlor sccuracy

=, formative diata) show fluency and acourscy are increasing

process

B Ui peer fesourees

Example Adaptalions a Leacher can make after menitoring student evidence and determi
demonstrate the desired leaming (Check all that apply)

|:| Reteach nrusaunewr teacher technique

0 Modify task
O Provide additional resources

ing how many students

but les3 than the majority of
students are dispiaying the
desired effect in student
evidence at the taxcnomy level
of the critical content.

Not Using (0) | Beginning (1) @ )
Stralegy was | Uses sbalegy | When he content Involves a When the content involves & sxlll, | Based on student
cabed forbut | Incomectly or | skill, sirategy, or process, ihe | strategy, or process, the les evidence,
nol exhibited. | with paris teacher engages students in E In practica Implements
missing. practios activilies st help hem | sctivities that help them develop | adaptations 1o
develop fuency and aftsmative | fusncy and altemative ways of | achieve the desired
ways of execubing procecures, | execuling procedures. sffsct in more than

The desired effect s dispiayed in
the majority of student evidence
1 the taxonomy level of the
critical content.

90% of the student
evidence at the
tawnnomy level of
the critical content.

Seales and Strategies £2017 Robert ).
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Helping Students Examine Simllarities and Differences
Focus Statement: When presenting content, Ine teacher helps siudents deepen their knawledge of the critical content by
examining siméariies and diferences.

Instructional Evaluation System

MARZANG
CENTER

LEARNING
(= SCIENCES

similarities and differsnces.

Desired Effect: Evidence (lomative dala) demonstates student knowledge of crilcal content s despened by sxaminng

similarities and differences

O Use activites 10 generals and m.
O Ask students 1o summarze what they have leamed from the activity

O Ask students to lingulsticaly and nonlinguistically represent similariiss and diffsrences
O Ask students to explain how the sctivity has added to their undsrstanding

O Ask students Lo make conclusions aher the examination of similarities and differences
O Ask students 1o look for and make use of mathematical structure to
O Faciltate the wse of dighal and tradtional resources to find credible and relevant information to suppon examination of

Exemple Teacher Instructional Tachniques (Check all (hal apply)

O Use comparison sctivities to examine similariles and differences
O Use dlassifying sctvities to examine similarites and differences.
O Use analogy activities to examine similarites and differences

O Use metaphor activilies to examine similarities and differences
O Use culturally reievant activitiss 1o help students examine similarities and differsnces
O Use activities 1o identify basic relationships between (deas that deepen knowlsdge I examine similarites and differances
anipulate mentsl images that deepen knowladge 1o examine similarities and differences

ize simiarities and differences

differan:

differences

Example Tescher Techniques for Monftoring for Learning [Check all Trat apply]

O Use a Group Activity to monitor that student knowledge of conlent is deepened by examining similarities and diferences
O Use Student Wark (Recording and Representing} to manitor that shudent knowledge of content s deepened by
examining simisrties and differences
O Use Response Methods to monitor that student knowledge of content i deepened by examining similarities snd
s

O Uss Quastioning Sequences 1o monitar thal student knowledge of content s despened by sxamining similaribes and

student knowledge of content is

Analogy andior metaphar

ooooooo

and @ifference

Example Student Evidence of Desired Effect (Percent of students who demonstrate achisvement of the desired effect that

by examining siméarties and differences. Student evidence is obtained as the

tsacher uses a moniloring technique. Cheok all that apply.)

Comparison and classification artifacts Indicate deeper understanding of content
r anifacts indicate deeper understanding of content
Reaponse to questions indicate examining simiiariies and differences has deepened understanding of content
Make conclusions after examining evidence about similaribes and differences

Present evidence Io support thelr explanstion of similariies and differences

Artifacts/student work examining similarilies and differences involve culturslly relevant content, why
Artifacts/etudent work indicale siudents have used dig

en sppropriste
itz and traditional resources 1o support examinaten of similarities

O Reorganiza groups
O Utlize peer resources

O Reteach or use 2 new teacher lechnigue

O Modify task
O Provide additional resources

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonstrats the desired learming (Check all that apply)

similarities and differences, but
less than the majority of
students are displaying the
desired effect in student
evidence st the laxenomy level
of the critical content.

similarities and differences.

esired effect s displayed
in the majority of student
evidence st the taxonomy level
of the crlical content.

Nol Using (0) | Beginning (1) 2 Applying (3) @
Strategy was | Uses sirategy presenting content, the | When presenting conlent, the | Based on student
caled forbut | Incorrectly or | teacher helps students d teacher helps students deepen | evidence, Implements
not exhibited. | with parts their knowledge of eritical their knowledge of critical adaptations io achieve
migsing content by examining content by examining the desired effect in

more then $0% of the
student evidence at
the taxanomy level of
the critical content.

Scales and Strategies ©2017 Robert J.
Can only be dightized in i on. K

Marzano. Evidences ©2017 Learning Sciences Intematianal®
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Helping Students Revise Knowledge

Focus Statement: Teacher helps students revise previous knowledge by comeciing emors and misconceplions as well as
adding new information.

Desired Effect: Evidence {fﬂm\aﬁve ala] demonsirales Stugents make s00MGNS, delElons, CIANACABoNS, Of fevisons 10
previous kn

Example Tescher Instructional T-cllnlqu = (Check all hat apply]

[ Ask students Lo state or record how hard they tried
[0 Ask students Lo state or recard what they might have done 1o enhance thelr leaming
Utlzs refiection activiies to cultivats a growth mindset
Engagawun\eantﬂmlnm af how deeper
conten

changad tons of previous
Pmmp\s to summarize and defend how their understanding has changed

Guide stugents 1o identy Slilemative waye 1o executs procedure

Guide stugents 1o uga repestad ressoning and make gensraizations ‘Been in the conent

Promgt students to update previous entries in their notes or digital resourees lo comect errors after activibes such as
examining iheir reasaning or examining similarities and differsnces

Guide shudents In a reflection procsss

Example Teacher Techniques for Monitoring for Lea

0 oooo oo

iing (Check all thal apply)

O Use a Group Activity to monitor that students deepen understanding by rev\slrlg their knowledge
O Use Student Work (Recording and Representing) to monitor that students deepen understanding by revising their
knewledge

O Use Responss Methods to monitor that students deepen undsrstanding by revising their knowlsdge

O Use Question uences to monitor that students d understanding by revising their kn
Example Student Evidence of Desired Effect (Percent of students who demeonsirate achievement of the desired effect that
siudents deepen undersianding by revising thew knowledge. Student evidence is oblained as the leacher uses @ monitoring
technique. Check all that apply.)

[0 Explain what they are clear about and what they are confused sbout

a in what they could have done o enhance their lsaming

O Actions and reflections dispiay 3 growth mindsst

O Comections are made Lo wrilen work (6.0, reports, essay. notes, position papers, graphic organizers)

|:| Groups make comections endior additions to information previously recorded about content

&} Exphn previous emors of misconceplions sbout content

O Revisions demonsirate altemative ways 1o execuls procedures

O Revisions demonsirats repeated reasoning and generalizations about pattems seen in the content

0 Reflections show clarificaton in thinking or processing
Example Adaptations & teacher can make aflsr monitoring student evidence and determining how many students
demonstrate the desired leaming (Check all thal apply)

O Reteach or use & new teacher lechnigue O Modify task
O Unilize peer resources O Provide addtional resources
ot Using (0] (0] Apglying (3] Innovating
Strategy was called | Uses strategy Engages students in Engages students in Basad on shudent
for but not incomectly o with revision of previous. revision of previous evidencs,
exhibited. pants missing. knowledge by comacting knowledge by comeeting | Implaments
ermors and misconceplions and adaptstions o
as well as adding new misconcaptions as well | achieve the desired
information, but less than as adding new effect in more than
the majority of students are | Information. 90% of the student

evidence at the
taxonomy level of the
critical content

displaying the desired
effect in sludent evidence
at the taxonomy level of the
crilical content

The desired effect is
displayed In the majority
of student evidence at
the taxonomy level of
the eritical contsnt

Scales and Strategies ©2017 Robert J. Marzano, Evidences ©12017 Learning Sciences Intematianal®
Can only be dightized in K ion. K Isa reg of Learning Sclences International®
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Hnlplng Students Examine Their Reasoning
S Statormant: | SAChEr heips SILIABNLS ProAUC and GeRnd & Caim (asserion of I o [ECIIEI Stalement) by EXaTaning thes

own reasoning or the lagic of pressnlisd informalion, processes, and procedures.
Desired ERect: Evidence (Iomalive dat] demonirsles SlLdents iently Bnd aricUIBla Brors i 10GIc of FEEsoning EndIor provioe
cliaas support for a clasm (ssertion of taulh or factual statsment)
Example Teacher Instructional Techniques [Check sn That appiy]
lodel the process of making and supporting a clai
Model constructng viable arguments and cﬂnqulng the mameman-l raemnmg of others
sk students 1o examing logic of thelr emors n prodiem salving
sk students to provide evidence (L. textual amema] 0 support mu cai and axarmine the evidence for erors n logic
or reasoning
Use speciic stralegies (2.0, faully logic, stiacks, weak reference, misinformation] ko help students examine and analyze
information fr erTore in content of their own reasoning
Guide students 1o understand how their culture Impacts their thinking
sk students to summarize new Insights resulling from analysis of multiple texts/resource:
sk students to examine and analyze the strength of support presented for & claim in contentor in thelr own ressoning

+ Stalement of a ciear caim

» Evidence for the claim presented

+ Qualifiers presented showing exceptions 1o the claim
Analyze emors 1o kentlfy more efficlent ways Io execule processes or procedures.
Facilitats use of resources at the appropriate level of text complexity to find credible and relevant information lo support
analysis of logic or reasoning

D Imnlne students in mmng warious perspectives by idenlifying the reasoning behind multiple perspectives

‘students to examine logic of 3 response (e.0. oroup talk. peer revisions, debates. inferences, etc.)

Exumph 'lnehuTaeMlquu for Monitoring for Laarning (Check all that apply)

O Use a Group Activity to monitor that studsnts identify and articulsts ermors in loghc or reasoning andlor provide clear

for & claim
O Use Student Work (Recording and Representing) o monitor that students (dentify and srticutste erors in logic or
reasoning and/or provide clear support for a dlaim
O Use Questioning Sequences lo monitor that students identify and ariculzte ermors in logic of reasoning andior provide
clear r & claim

Example Student Evidence of Desired Effect (Percent of students who demonsirate achievement of the desred effect lo
identry and anticulste emors in logic of reasoning andior provide clear support for & claim. Student evidence Is obtained as the
teacher uses a monlloring technique. Check all that apply.
‘Analyze emors or informel fallacies (Le. in individual thinking. text, processing. procedures)
Expiain the overall siructure of an argument presented Lo suppert a claim
Articulale support for a claim and/or srmors In reasoning within group Interactions
Explanations inveive cultursl conten
Summarize new Insights resuiting from snslys\;
Artiacts/student work indicats students ca &rmors In resoning or make and support & clsim
Anmamy;muant work indicate sudents take varous perspectives by identifying the reascning behind multiple
perspective
Articaistudent work ndicate students have used texuel awuanm o suppon their claim
Mathematical arguments and criliques of reasoning are viable
Artitacts/student work indicate identiication of common Ingcal e, nn« o support claims, uss of resources, andior
how mutiple idess are relsted

ooo o ooono
5 =z

oo

ooo ooooooo

Example Adaplations & Leacher can meke after menitoring student evidence and determ)
demenstrate the desired learming (Check all that apply)
O Reorganize
O Utlize peer resources

g how many students

O Modify task
O Provide sdditionsl rescurces.

Suslegy wes | Uses stalegy | Felps SI08nts procuce end Fielps stdents procuce ang Besed on sigent
calied for but | incomectlyor | Oefend a cleim (assedtion of Iruth | efind & caim {asserson of it | evidence,
o exhibled. parts or factual stalement) by examining | or fachual sttement) by implemants
missing. their own reasoning or the logic of | exsmining Beir owr reasorii adaplations 1o
feabaniod kvmatd, (acadaed. | U ogho o prdsni irdarmger, | MdFiwnind dastod
res, but less than the | processes, and procedures. effect in more than
mapﬂy o shdonts e splaying 803% of the student
e desired effect in student The desired affect is tisplayed in | evidence al e
evidence at the taxonomy level of | the majorly of sudent evidence | taxcnomy level of
the criical content &l the taxonomy level of the the critical content
crilical content

Marzano, Evidences £12017 Learning Sciences Intermational®

Seales and Strategies £2017 Robert )
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g Students Engage In Cognitively Complex Tasks

Focus Statement: Teacher coaches and supporis students in complex lasks thal require experimenting with the use of their
knowledge by generating and lestng a a theory, andior s hypothesis.

Desired Effect: Evidence (lormalive data) Students prowe or disprove the propostion. heory_ o hypoBesis

Example Teacher Instructional Techniques (Check all thal apply)
O Based on the prior content and leaming, model, coach, and support the process. of generating and testing

O Provide prompt{s) for students to sxpariment with their own thinking
O Observe, cosch, and support productive student struggle
[0 Ask students o design how they will examine and anslyze the strenglh of suppert for testing their propesition, theory, or
hypothesis
O Coach Msm«m 1o persevers with the complex task
O Engage students with an explicll decision-making, problem-solving. experimental inquiry, or investgation task that
requires them in
+ Generale conclusions
» Identity eommon logical emore
« Present and support theories, or
+ _Navigate digital and traditional resources:

Example Teachar Techniques for Monitoring for Learning (Check all thal apply]
[ Use 3 Group Activity to menitor that students prove or disprove the propogition, theory or hypothesis
O Use Student Work (Recording and Representing} to monitor thet students prove of disprove he proposition, theory, or
hypothesis

EI Use Quuﬂnnl & the.

uences to monitor that students prove or di
‘of Desired Effect (Percent of studenls whe demons achlamﬂaﬂln!medazlad efiect hat
smuanls prove or ulspma the p.qm\lm theory, or hypothesis. Student evidence is oblained a5 the lsacher uses a
menitoring technique. Check all that
01 Explain the proposiion, theory, or hypothesis they are tesing
O Present evidence to expiain whether heir prapasition. theary, of hypothesis was confimed or disconfrmed and suppon
their sspianation
O Justify the process used 1o support the proposition. theary. o hypothesis
O Precisely explain perseverance with the task with reasoning and concluslons.
O Artifactsistudent work indicats that while sngaged In generating and testing a proposition. proposed theory. or hypothesis,
students can
= Generate conclusions
» Igentity common logical smors
Present and proposiion, theory, or hypothesis
+ Navigate digital and traditional resources.
«_Identify how multiple ideas are related

|
@

Example Adaptations a teacher can make after moniloring student svidence and detarmining how many students
demonsirate the desired leaming (Check al that apply)

O Uiilize different coaching/facination technigues O Mexiify task
ize groups 0O Provide additional rescurces

O Utilize peer resourcas

Not Using (0) (] @ Applying (3}
Stralegy was | Uses stralegy | Goaches and Coaches and supports students | Based an student
caled forbut | incomectly or snneme In comgiex 1asks that | in complex 1asks that require evidence,
notexiicied. | with parts e expermenting mm the | expenmenting with the use of

misaing. e ol ther knowiedge b ther knowledge by generating | adaptations to

achieve the desired
effect in more than
80% of the student

generaling and lesting y
propasiion, a theory andior &
ypothesis, but less than the

and testing & proposiion, &
theory, andior a hypothesia.

majority of students are The desired sffect is displaysd In | vidence at the
dmplaylgmeuasmsﬁscl the majority of student evidence | taxonomy level of the
in sludent evidence at th al the taxonomy level of th critical content.
critical content.

taxonomy level of the mﬂm
content.

Scales and Strategies ©2017 Robert . Marzano. Evidences ©2017 Learning Sckences Intematianal®
Can only be digltized in K s a regi of Learning Sclences
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Instructional Evaluation System
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Using Form: issment to Track Progress
Focus Statement: Teacher uses formalive assessment Io facililate iracking of studen! progress on one or more leaming
targets.

Desired Effect: Eviience {lormative dals) demanstrates students identify thelr curent level of performance as [ relates o
standards-based leaming targets smbsdded In the scae.

Example Teacher Instructional Techniques (Check all Tral apply)

O Help students rack thelr individual progress toward the leaming target (l.e. charts, graphs, dsta notebooks, ete.)

[ Ask students 1o expian ther progress loward the leaming Larget

O Ask students 1o provide evidence of Inelr progress loward the leaming target

0O Facllitate individual conferences regarding use of data to track progress

0O Use formative measures to chart individual andior claes progress lowards leaming mugene uelng a pem:wmenua scale

O Use formative assessment that awareness of cultural differences repre:
Example Student Evidence of Desired Effect (Percent of students hal demonsirale a m memofm desired efiect hal
students kienify their cument level of performance. Student evidence is obtained during group activities and/or student work.
Chack all that apply )

O Systematically update their status on the lsaming targets using a chart, graph, or data notebook
O Describe their siatus retative to lsaming targets using the scale (e.g exit ticket, summary, eto.}
O Indwidual conferences document that siudents provide artifacts and dat regarding their progress toward leaming targets
O Demonsirate autonomy In providing evidencs of progress on leaming targsts
1o formative may involve cultursl content

ju]
Exlmpla Adaptations & teacher can make sfler monitoring student evidence and determining how many students
strate the desired effect (Check all that apply)

0 Utlze peer resourcea
carty Lasl

O Mod
O Provide Bﬂﬂ\[m resourcas
Not Using {0) Beginning (1) | ___Applying (3) )
Stralegy was called | Uses stralegy Uses formative Uses formative Based on student
for bt not incomectly or with assessment lo faciliate | assessment to faciliste | evidence. implements
exhibited, parts missing. tracking of student iracking of student adaptalions to achieve
[progress on one of [PrOgress on one of the desired effect by
more leaming largets, | more leaming targets. | mare than 50% of the
but less Ban the students.

majority of students are | The desired effect is
displaying the desired | displayed In the majority
efiect. of students.

Scales and Strategies £13017 Robert ). Marzano. Evidences £2017 Learning Sciences Intematioral®
Can only be digltized in Isa reg of Learning Sclences International® Page 15

LEARNING
LS

\I A I( 3 SCIENGES

Organizing Students to Interact with Content
Focus Statement: Teacher onganizes students Into appropriate groups to facilitals the leaming of content.

Desired Effect: Evidence (formaive dals) demenstrates students process conlent (Le. new, going deeper, cognitively
complex) as a result of group organization.

Example Teacher Instructional Technigues (Check all hal apply)

Establish routines for student grouping and interaction for the expressed purpose of processing content
Provide guidance regarding group Interactions and critiquing the reasoning of athers.
Provide guidance on one or more cognilive skils appropriate for the lesson
Utize assignments or tasks at the appropriate taxonomy level of content
Provide guidance on one or more conatrve skills
+  Becoming aware of the power of interpretations.
+ Avciding negative thinking
+ Taking various perspectives.
+ Ineracting responsibty
» Handiing controversy and conflict resolution
O Organize students Into ad hoc groups during individusl lessons (Le. use lschniques Lo ensurs equity)
O Use various group processes and sctivities o reflect the taxonomy level of the leaming targets
Example Student Evidence of Desired Effect (Percent of students thal demonsirate achievement of the desired efiect that
students process content s & result of group organization. Student evidence s obtained during group activities andior student
work. Check all that apply.)

ooooo

Wiork within groups with an organized purpose

Exhibit swareness of the power of nterpretations:

Aweid negative thinking

Take various perspectives.

Interact responsibly and respectiully critique the reasoning of others.

Appesr 1o know how to handle controversy and conflict resclution

clivety ask and answer questions aboul the content (|.e. assignments or tasks)
Add thelr perspectives In discussions

Generale ciarying questions about the content

Expiain Individus! student andior group thinking sbout the content

Taks for the leaming of peers

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonstrate the desired eflect (Check all that apply)

poooooooooo

Reorganize groups O Moy task
O Utllize peer resources O Provide additional resources

Mot Using (0} Beginning (1) Applying (3)
Stralegy was called for | Uses siralegy Organizes students into | Organzes sludents | Based on shudent
but nat exhitited. incomectly or with | appropriate groups 1o ino appropriate evidence, Implements
parns missing. facilitate the processing | groups 1o faciitate adaptations 1o acheve
of content, but less than | the precessing of e desred effect by
the majonty of students | content. more than 90% of the
are displaging the students.
desired effect. The desired effect Is
displayed in the
malority of students.

MARZANCG
ENTER

Providing Feedback and Celebrating Progress

Focus Stalement: Teacher provides feedback to studenis regarding their formakive and summalive progress as i relates o
leaming targets and/or unit goals.

Desired Effect: Evidence (formalive data) demonstralss sludents conbnue leaming and making progress owards leaming
targets as a resull of recelving feedback.

Example Teacher Instructional Techniques (Check 2 Fial 3pply]

O Provide specific feedback 1o students regarding formative andior summative dats as It relates ko lsaming targets
O Celebrats ndividusl shudent progress when formative/summative dats Indicats gains In achieving leaming
D Celebrale a8 groups make progress loward leaming targets
O Implement & sysiematic, ongoing process 1o provide feedback
O Use = variety of ways lo celsbrale progress Ioward leaming largets (not genersl praise)
= Show of hands
= Centficate of success
« Parent notification
« Round of applauss
+ Academic praise
« Digital media
[ Ensure celeorations Involve culturally relevant components
O Ask shudents lo expiain how they use feedback
O Ask students how celebrations encourage them 1o continue leaming
Example Student Evidence of Desired Effect (Percent of siudents that demensirale achievement of the desied efisct hat
‘students continue leaming and make progress towards leaming largets. Student evidence Is obtained during group activiles
andior student work. Check all that apply.}

O Show signs of pride regarding their accomplishments in the class (e.9. body language, work production, quaity of work,
alc |

O Show signs of pride regarding development of mathematical practices
O Initiate celebeation of individusl success, group success, and that of the whole class
Use feedback in reviss or update work o help meet their lsaming target
O Surveys indicate students want 1o continue making progress
O Actions and responses indicale the leacher is equiable In providing feedback andior calebrating progress.
Example Annpullnnl !nelur can make afer monitoring student evidence and determining how many students
demonstrats ect (Check sl that spply)

O Utilize new methods to celebrats success

O Provide additcnal 1o give feedback
Not Using (0} (2) Applying (3) )
Strategy was Uses siralegy Provides feedback lo Provides feedback o Based on student.
caed forbutnot | Incomecty or with | studants reganding their students regarding their evidence, implements.
exhitied, perts missing. formative and summative | formative and summative | adaptalions to achieve
progress as it retates to progress as it reistes to the desired effect by
leaming targets andior unit | leaming targets endior unit | more than 80% of the
gosls, bt less than the gosls. sludents.
majority of students are
displaying the desired The desired effect is
affact. displaysd In the majority of
students.

Scales and Strategies £12017 Rabert ). Marzano. Evidences ©2017 Learring Sciences Internatianal®
Can only be digltizedin & Is.a reag of Learning Sclences Page 16
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Focus Statement: Teacher eslablishes classroom rules and procedures thel faciliiste students working cooperatively and
students who adhere to rules and procadures.

Desired Effect: Evioence (lormative dala) demansirales students know and follow dassroom rules and procadures (1o

tacilitate beaming) as a result of teacher

Example Teacher Instructional Techniques (Check all that apply)

O Involve students in designing ciassmom routines and procsdures o develop a cullurally responsive dassroom

O Actively 1sach student petit/ reguiation stralegies

O Use classroom meetings 1o review and process rules and procedures o ensure equity

O Remind students of rules and precedures

O Ask students Lo restate of explain rues and procedures

O Provide cuss or signals when a rule or procsdure should be used

O Physically occupy s quadrants of the room

O Sean the entire room, making sye contact with sach studsnt

O Recognize polential sources of disruption and deal with them immediately

O Proaclively address inflammatory siualicns

O Censistantly exhibil “withilness" behaviors

O Recognize andior scknowledge students or groups who follow rules and procsdures

O Organize physical layout of the classroom Lo faciitate work in groups and easy access 1o materials
Example Student Evidence of Desired Effect (Percent of students that demonsirale achvevement of the desired efiect fal
students know and follow ciassroom nues and procedures. Student evidence is oblained during group activitles andior student
werk. Check all that apply.)

Follow clear routines during class

Expisin classroom rules and procedures

Describe the classroom a8 an nman,« anﬂ safe environment

Recognize cues and signals by th

Sell-reguists behavior while wnrkmg |m:|m1uau,-

Self-reguiats behavior while working In groups

Recognize that the teacher |s aware of ineir behavior

Interact responaibly with teacher and other students

Expiain how the Individuslity of each student I honored in the classroom

Describe the Leacher s fair and responsive Lo Individual students

Descrive the leacher as “sware of whal | going on® or “has eyes on the back of hisfher head"
Respond appropriately Lo Leacher direction andior guidance regarding nules and procedures
Move about the classroom and efficiently access materisls

Doooooooooooon

Example Adaptations a teacher can make after monitoring student evidence and determ
demanstrate the desired effect (Check all that apply)

0 how many students

O Modify rules and procedures
O Seek additonal student input

Scales and Strategles ©2017 Robert ). Marzano, Evidences ©2017 Learning Schences International®
Can only be dightized in s reg) of Learning Sclences International® Page 17
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o ize physical layoul of the classroom
Mot Using (0) | Beginning (1} 2 Applying (3) L]
Strategy was | Uses stralegy | Establisnes classroom nules | Establishes cassroom rules | Based on stident
caBedforbut | Incomsctly or | and procedures Bt facitate | and procsdures that faclitals | evidence, Implsments
not exhibited. | with parts students working coopsratively | students working cooperatively | adaptations 1o achisve
missing. and acknowledge shudents and acknewledge students the desired effect by
who adhere io rules and who adhere 1o nies and more than 90% of the
procedures, but less than the | procedures. students.
majority of students are
displaying the desired effect. | The desired effect is displayed
In the majority of students.

Scales and Strategles ©2017 Robert J. Marzano, Evidences ©2017 Learning Sciences Intemational®
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Using Engagement Strategles
Focus Statement: Teacher uses engagement slralegies o engape or re-engage shudents with the contsnt

Desired Effect: Evidence (formative dals) demonstrates sludents engage of re-engage as & resull of leacher action.

Example Teacher Instructional Techniques (Check all Thal apply]

Taks action or use specic siralsgles 1o re-engage students

Use academic games.

Manage response rates.

Use physical movement

Maintain a lively pace

Use crisp transitions fram one activity to another

Demonstrate Intensity and snthuslasm for the content

Use friendly controversy

Provide Dppumlllﬂs;lu students 1o talk aboul themsstves as it relates 1o the cantent (i e. incorporate cultural

ooooooooo

connections)
Present unusual o Intriguing information about the content

o

Example Student Evidence of Desired Effect (Percent of sludents thal cemonsirate achevement of the oeairad efiect thal
sludents engage of re-engage as a result of leacher action. Student evidence is obtained during group activites andior
student work. Check all that apply.)

O Behaviors show awareness that the teacher (s noticing students’ levl of engagement
O Eehavicrs show Lhe engagement siralegy Increases engagement
O Stusent-centerad tasks and precasses produce high levels of engagement
O Talk with groups of in response 1o questons s focused on critical content
O Engage in the critical content with enthusiasm
O Selr nt and engagement of peers
O Actions show stugents are molvalsd by the leacher
O Eehavicrs show students are inspired by the leacher
|:| Muttiple students or the entire class respond to questions posed by the teacher
work ingicate students #ne engaged in e citical content

Exnmph ‘Adaptations a teacher can make aftar monitoring student evidence and determining how many stud
demonstrate the desired effect (Check all that apply)

O Vary sngagement technique
O Recrganize groups

O Utllize peer resources
O Vary resources

O Modify task
Not Using (0) () | Developing(2) |  Applying(s) | Innovath
Stralegy was Uses strategy U Uses Based on sludent
called forbutnot | Incorrectly or with stratzgies o engage or | sirategies 1o engage or re- | evidence, implements
exhibited. parts missing. re-engage sludents with | engage swdents witvihe | adaptations o
the content, but less content. achieve the desired
than the majority of affect in mare than
students are displaying | The desired eflect is 0% of the swdents.
the desired effect. displayed In the majority of
shudents.

Scales and Strategies Ulﬂl] F(ubcr!.l Marxaﬂn Evidences ©2017 Learning Sciences Intemational®
Can only be digltizedin i Isareg Learning Selences International®
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Communicating High Expectations for Each Student to Close the Achlevement Gap
Focus Statement: Teacher exhibits behaviors that demonatrate high expectations for esch student to achieve academic
success.
Desired Effect: Evidence (sludent surveys, Interviews, work) shows lhe leacher expects each student 1o perform at Ber
highest level of acadenic suscess
Example Teacher Instructional Techmiques (Check all Tal apply)

O Use methods 1o ensure each student is held responsible for parlicipation in classroom activilies
O Charl queslioning patiems to ensure each studen! is asked questions wilh the same fraquen:
[=} 'h-d: gluuplng patiems in ensure each student has the oppertunity to work and Interact wilh other students
O Does not allow negative or sarcastic comments about any student
=} \ammy students. for whom expectations are different and the various ways in which these students have been rested
ditferen
[} Pmune?mﬂsnm with stralegies 1o svold negative thinking about cne's thoughts and sctions.
O Ask questions of sach student st the same rale and frequency
D Ask complex questions of sach student thal require conclusions at the same rate and frequency
questions for each student when they provide an incormect answer
|:| Probe each student to provide evidence of their conclusions
O Ask sach student 1o sxamine the sourcss of their svidence
O Allow students who become frustrated during questioning 1o collsct their thoughts and have &n opportunity 10 answer 3t &
Iater point In the kesson
D Probe sach student I further explain ther answers when they ars Incomect
ire perseverance an ive struggle In solving problems and overcoming obstacles
Exnmplq Student Evidence of Desired Effect (Parcent of students thal demonsirate achievement of he desired efect thal
Ineir teacher expects each student to perform at their highest level of academic success. Student evidence is obtained during
group activities andior student work. Check all thal apply.}

Treat each other with respect

Actions show students avoid negative thinking about personal thoughts and actions

Respond to difficult questions

Take risks by offering Incomect or altemative answers

Participate In classroom sctivities and discussions

Artitacts/student work show the tsacher won't *lst you off the hook” o “won't give up on you®

Artitactsistudent work show the teacher holds each student 10 the same level of expectancy as others for drawing
conclusions and providing sources of evidence

Model leacher behaviors that show care and respect for each cassmate

and productive strupgle in solving problems and obstacies

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonstrats the desired effect (Check all that apply)

o ooooooo

(m)
o

O Modity questioning techniques and pattems

I Reorganize seating patterns and groups
[ Reflect on student and chanoe teacher behaviors
Not Using (0) | Baginning (1) (2) Applying Inno
Stralegy was | Uses sialegy | Exnibils behaviors (hat Exnhibits behaviors thal Based on student
caled for but | Incomectly or high high evidence,
nol exhicied. | with parts for each student io achisve for each student Lo achieve adaplations 1o achieve
missing, academic success, bul less scademic success. the desired effect by
than the ity of sludents more than 0% of the
are displaying the desired The desied effect i displayed | students.
sifect. in the majority of students.

Seales and Strategies ©2017 Robert |. Marzano, Evidences B12017 Learning Sciences Intermational®
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Establishing and Maintaining Effective Relationships In a Student-Centered Classroom
Focus Statement: Teacher benaviors losler a sense of dassroom communily by scknowsedgement and respect for (he
diversity of each student.
Desired Effect: Evidence (sludent aclion) shows students feel valued and part of he classroom communiy.
Exlmple Teacher Instructional Techniques (Check all that apply)
Encourage siudents to share their thinking and perspectives
Eeek smuent Input ragamlng classroom aciivities and culture
raonal aspects of sudents’ lives
lm:m.\ about topics In which they are Interested
Dm aquuy and individual needs of students
Use student input and feedback to maintain an academic focus on rigar
Bulld student interesis into lessans (Le. incorporate cultural connections)
Use students’ perscnal Interests i highlight or reinforce conative skills (e.g. cultivating a growth mindset)
Compliment students regarding academic and personal accomplishments
Engage in conversations with students about events In their ives outside of school
Wheneppmu ate, use humor andior playful dislogue wilh students
Use nonverbal signals (e.g. smile, nod. “high five”, pat on shoulder, thumbs up, fist bump. slent applause. eye contact.

te.)
Rermain calm n response to Inflammatory situations
Interact with sach student In the same calm and controlled fashion
Remain objective and In control by not demonstrating personal offense at student misconduct
Celebeate students’ Individual diversity. unigueness. and cultural traditions
Example Student Evidence of Desired Effect (Percent of students that demonsirate achevement of the desied shect hal
Iheir actions show they fesd valued and part of the classroom community. Studsnt evidence Is obtained during group activites
andlor student work_ Check all that apply )

DEIEID DDDDDDDDDDD

[0 Change behavior when the teacher demonstrales understanding of ther interests and diverse backgrounds

O Demonsirste verbal and nonverbal behaviors that indicate they feel sccepted by their tescher

O Respond positively to vertal Interactions with the leacher

O Respand positively to nonvestal Interactions with the tsacher

O Readiy share their perspectives and thinking with the tsacher

O Describe inek leacher s and responsive 10 the diverse needs of esch student

O Actions show students trust the teacher 10 advocate for them

O Confribute lo a positive clessroom community through with peers
Example Adaptations & teacher can make after monitoring student evidence and determining how many students
demonstrate the desired effect (Check all that apply)

O Seek additional input from students
O Seek additional resources for self and students
O Utllize peer resources

Not Using (0) | Beginning (1) 12 0]
Stralegy was | Uses slralegy | Teacher behaviors foster & Teacher benaviors foster & Based on sudent
called forbut [ Incomectly or | senss of classroom community | sanse of classroom community | evidence, implements
not exhibited. | with parts by and by and o achieve
missing respect for he diversity of respect for the diverslty of the desired sffect by

each student, but less than the | sach student more than 80% of the

majority of students are students

dispiaying the desired effect. | The desied effect is displayed

in the majority of students.

Scales and Strategies ©2017 Robert 1. Marxnﬂu Evidences £2017 Learning Sciences International™
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Adhering to School/District Policles and Procedures

Focus Statement: Teacher adheres to echoel and district polices and procedures.
Desired Effect: Teacher aaheres 1o school and district rules and procedures.
Example Teacher Evidence (Chack all thal apply]

O Performs assigned dutles

O Fufflls responsibilities in & tmely manner

O Follows policies, regulations, and procedures (.g. bullying, HR plans, sexual harassment, etc )

O Maintaing accurate reconds (2.0, student progress, attendance, parent conferences, 8c.)

O Undesstands legal lssues related 1o colleagues, students, and familles (s g. cultural, speclal needs, squal rights, etc )
O Maintsins confidentislity of colleagues, students, and families

O Advocates for equality for each student

O Demonstrates personal integrity and ethics

O Uses soclsl media

Not Using (8) Beginaing (1) 2 Applying (3) L]
Makes no atempt 1o Incongiglently adhares | Adheres Io school and | Adneres lo schooland | Helps others by
adhere 1o achoo! and 10 schood and district district podicies and district policies and haring evidence of
district pobcies and policies and procedures. procedures and how 10 support sehool
procedures. procedures. articulates how they and district policies.

adhere to school and

@nd procedures.
district pelicies and

Scales and Strategies ©2017 Rabere J. Marzano. Evidences 2017 Learning Scences Intemational®
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Maintaining Expertise in Content and Pedagogy Promating Teacher Leadership and Collaboration
Focus Statement: Teacher continually deepens knowledge in conlent {subject area) and classroom instructional siralegies Focus Statement: Teacher promoles tescher leadership and a culture of collaboration.
(pedagogy). Desired Effect: Teacher provides evidence of teacher leadership and promoling 8 schocl-wide cullure of professional
Desired Effect: Teacher provides evidence of developing experlise In content area and dassroom siraiegies. Isaming.
Example Teacher Evidence (Check all that apply) Example Teacher Evidence (Check all thal spply)
o ipates in O Contributes and shares expertise and new idess with colleagues lo enhance student leaming in formal and informal ways
O Demonsirates content expertise and knowledge in the dassroom [ Serves s an appropriste role model {Le. mentor, coach, presenter, researcher) regarding specilic sassroom seategies
O Seeks mentorship from subject arsa sxperts and behaviors
O Seeks mentorship from highly efiective leachers
0 Actvely sesks halo and inoul fom agproprists schoo personnel 0 address saues it impsct nstnuaon 5 W conpasain iy win Sperapits et parannel o adass I hat mpackstdent sami
O Demonstrates & growth mindset andior seeks feedback o healy PPropH pe . a a
O Implements a deliseraie practice or profeesional growth pisn O Accesses avalabie expertise and resources (o support students’ lsaming nesds
[ Seeks nnovative ways 1o improve student achisvement O Promotes positive conversations and interactions with teachers and colsagues
O Gathers and keaps avidenca of the effects of speciic dassroom sirategies and bahaviors on specific categories of O Foaters collaborative pannerships with parents to enhance student SUCCESs in & manner that demonsirates inlagrity,
students (L&, different soce-economic groups, diferent ethnic groups) confidentiabty, respect, flesdbilty, faimess. and trust
O Uses a reflection grocess for analysis of specific srengtis and weaknesses of Individual lessons and units. O Encourages parent involvement in cdlassroom and schoal activitiss
DO Uses a reflection process for analysis of specific Instructional strengths and weaknesses O Demoneirstes swsrenees and sensitivity 10 social, cultural, and diverse needs of families
D0 Expiains the differential effects of speciic ciassroom strategles on dosing the achisvement gap O Uses multiple means and modsiities 1o communicate with fsmies
O Seeks opportunites o develop desper understanding of cultural responsivensss. O Seeks 2 role and in Leaming ity mestings
O Uses formetive and summative dala to make nstructional planning decisions O Sarves a8 a siudant advocate In the dagercom, scheol, and community
O Teacher cbservations| data is comelated to student achievement data O Participates in school and community activities a5 appropriste to support students and familes
0O Identifies speciic areas of strengths and weaknesses within instructional strategies or conditions for leaming O Sarves on school and district-evel commitisas
O Keeps track of identified focus areas for improvement within strategles or condiions for leaming 1 Works o achieve school and disirct goais
Mot Using (0) Beginning (1) [E] Applying (3) ) Mot Using (0) Beginni
ing (1} @ Applying (3) (L]
Makes no mr\ptkls Attempts I.nldeepen Doml‘nsudsl\y deepens kﬂc:m-ulnuany deepens HalE‘s nme‘ﬂby B Wakes no aiemptio | Aliempis — Ty e Fieips others By
decpen inowledgain | knowladge In content | kmowladge In contsnt owledge In conlent | sharing evidance: promois ieacher ieacher lsadership and | Isadership and & leadership and = sharing evidence of
content area and areaand classroom | (subject arsa) and &nd classroom hew 1o develop leadership and a aodiors o il culture of coliabrrstion
classroom inatructional | instructional strategies. | classroom inatructional | Instructionel strategles | expertise in content py-dahele e e on. and provides evidence | tmacher leadership and
svategies. strategies (pedagogy). | and provides evidence | area and classroom on. of Bromotin, . re
of developing expertise | instructional strategies. callshorath ki o cultu
n conten srea and leadership as a collaboration.
dassroom instructional feacher snd promoting
atr i a school-wide culture
Btegies. of professional
leaming.
Scales and Strategies ©2017 Robert J. Marzano. Evidences ©2017 Learning Sciences International™ Scales and Strategies ©2017 Robert J. Marzano. Evidences ©2017 Learning Sciences Intermational®
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Appendix C — Observation Instruments for Non-Classroom Instructional Personnel

In Appendix C, the district shall include the observation rubric(s) to be used for collecting
instructional practice data for non-classroom instructional personnel.

Marzano Focused Non-Classroom
Instructional Support Personnel Evaluation Model

. LEARNING
(=T} sCiEnCES

Student s generically used to represent anyone the Instructional Support Member is supparting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents. of cammunity members.

School/District is generically used to represent students, tsachers, staff, district personnel. or ather colleagues in
the instructional support membar's area of responsibility.

DOMAIN 1: PLANNING AND PREPARING TO PROVIDE SUPPORT
o

Establishing and Gommunicating Clear Goals for Supporting Services

Helping the School/District Achieve Goals

Using Available Resources

DOMAIN 2: SUPPORTING STUDENT ACHIEVEMENT

Demonstrating Knowledgs of Students

| Helping Students Meet Achievement Goals | ‘ | ‘ ‘

If Applicabl

Planning Standards-Based Lessons/Units

Identifying Critical Content

Using Questioning Strategies

Failitating Groups

Managing Student Behavior

Using Engagement Strategles

DOMAIN 3: CONTINUOUS IMPROVEMENT OF PROFESSIONAL PRACTICE

Reflecting and Evaluating Personal Perfarmance

| using Data and Feedback to Support Ghanges to Professional Practice | | | | |

DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

[ ige of Practics [Area of Expertise)

Promoting Positive Interactions with Colleagues and Community

Adhering to School and District Policies and Procedures

Supporting and Participating in School and District Initiatives

02017 Robert | Marzano
Can only be dightized in
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Domain 1: Planning and Preparing to Provide Support

Establishing and Communicating Clear G: for Supporting Services

Focus Statement: Instructional support member establishes and communicates clearly staled goals, based on
area lity. to indicate the support and services provided to the schoolidistrict

Desired Effect: School/distncl knows the supporling senvices provided by the Insiruclional sUpport membear.

Example Instructional Support Member Evidence (Chack all that apply)
Establishes a set of written goals or a defined work plan indicating the scope of services pravided to the

Establishes a set of written goals or a defined work plan with imelines aligned with schoal and district goals
Communicates goals to appropriate schoal or district personnel

Refarences and updates goals and plan for support throughout the year

Goals confirm knowledge consistent with professional area of responsibility

Supporting services demonstrate knowledge of human growth and development

Data are used in the planning and goal setting process

Elicits input from school regarding needed sarvices and support

Updates records (e.q. data bases, data notebook, etc.) to track progress towards impiementation of goals and
services

opooooooo o

Example Implementation Evidence {Chack all thal apply)

Students, colleagues, andior administrators can explain how the instructional suppart member goals support
the schodl or district

Explains how goals support and align with school andior district goals

Explains how data were used to eslablish goals

Explains how their actions and/or activities relate to the goals

Atifacts support clear of goals

oooo o

Student is generically used to represent anyone the Instructional Support Member s supporting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used lo represent students, leachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Wot Using (0] | Beginning (1] | Developing (2] Applying (3] Innovating (4]
Strategy was Uses strategy Establishes and Establishes and Provides evidence of
called for but nat o with clearty | helping others by
exhibited parts missing clearly stated goals, | stated goals, based | sharing how suppart
based on area of on area of goals were successfully
professional professional established and
responsibility, to responsibiliy. to communicated to the
indicate the support | indicate the support | schoolidistrict.
and services and services provided
provided to the to the schoolidistrict
school/district and monitors If the
schoolidistrict knows
the supporting
sarvices provided.
D2017 Robert 1. Marzano
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Helping the SchoolDistrict Achleve Goals

Focus Statement: Instructional support member uses expert knowledge of established standards and
rocedures from his/her area of expertise to support the schoolidistrict in achieving

Desired Effect: Instructional support member helps the schooldisirict achieve goals.

Example Instructional Support Member Evidence (Check all that apply)

O Demonstrates knowledge of schoolidistrict goals
Goals to provide services align with and support the school/district goals

Activities confirm support of schoolidistrict goals consistent with professional area of responsibility (i.e.
participating in commitiees, working with student groups, advising, etc.)

Maintalns accurate records of support provided that help the schoolidistrict achieve goals

Provides accurate and relevant input o support the schoolidistrict

oo

mple Implementation Evidence (Check all thal apply)

Artifacts reveal the instructional support member helped individual or groups of students achieve goals
Artifacts reveal the instructional support member achieved goals to provide supporting services
Artifacts confirm the Instructional support member helped the school/district achieve goals
Feadback from schoolidistrict confirms the instructional support member demonstrates knowledge of
and protocols with area of expertisa that helped tha schoolidistrict achieve

oooo @oo

goals

Student is generically used to represent anyone the Instructional Support Member is supparting, including: Prei-
12 students, adult students, facully, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, stafl, district personnel. or other colleagues in
the instructional support member's area of responsibility.

Not Us (] (2) Applying {3} In:
Strategy was Uses strategy Uses expert Uses expert knowledge | Provides evidence.
called for but not iy or with of of standards | of helping others by
exhibited. parts missing. established and procedures from sharing how they
standards and hisher area of expertiss | helped the
procedures from | 1o support the schoalidistrict
hisfher area of schoolidistrict in achisve goals.
expertise 1o achieving goals and
suppart the monitors i their halp
schooldistrict in supports the
achieving goals schoalidistrict achieve
goals.
D2017 Rabert L. Marzano
Can only be digitized in i i s a reg of Learning Selences International® 3
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Using Avallable oul
Focused Statement: Instructional support member identifies and uses available resources (to include traditional
materials, technology, schocl, community, and district sources) fo provide supporting services to the
school/district.

Desired Effect: The use of available resources provides supporting services fo the

Example Instructional Support Member Evidence [Check all that apply)

Resources are identified and reflected in planning documents

O Resources are used to enhance the implementation of goals for supporting services

O Technology resources are identified within plans, as appropriate, o support implementation of supporting
services

O Plans reflect use of specific resources from the community and how they enhanced support of the
schaolidistrict goals

O Dataare usnd 2 a rasource when plsnmng support

= port the.

O Elicts Inpul o ot addiane) resborees wuld anhance supporting services (.. surveys, chacklist,
notes. ete.)

Example Implementation Evidence (Check all thal apply]

O Identifies resources implemantad within the schoal community that snhance supporting services

O Atifacts show the use of available resources provided support for the school

O Data substantiates the usa of resources In impiementing goals for support services and/or instructional

activities

O Describes how use of rasources within the scho y enhanced jon of supporting
services andior instructional activities

O_Atifacts demonstrate the use of technology enhanced supparting services

Student Is generically used to represent anyone the Instructional Support Member Is supporting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents. or community members.

School/District is generically used to represent students, teachers, stafl, district personnal, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0) (0] 2) Applying (3) )
Strategy was Uses strategy Identifies and uses | Identifies and usas Provides
called forbutnot | Incorrectly or with | avallable resources | avallable resources to | evidence of
exhiblted. parts missing. 1o provide supporting | provide supporting helping others by
services o the servicas 1o the sharing how they
schoolidistrict. schoolidistrict and used available
monitors if use of resources to
avallable resources provide support
provides supporting services to the
services lo the schoolidistrict.
schoolidistrict.

©2017 Robert 1 Marzano
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Domain 2: Supporting Student Achievement

Demonstrating Knowledge of Students

ict.

SCIENCES

Focus Sﬂllmcnl Instructional support member demonstrates knowledge of the unique needs of students in the

MARZAND LEARNING
Lo Rt [LSi i

g Students Meet Achlevement Goals
Focus Statement: Instructional support member helps ensure equal accass to critical curriculum by helping ta
remove barriers that impede student i

students in the school

Vdistrict.

Desired Effect: Instructional support member provides appropriate services to support the unique needs of

pooooooooon

Advocates for students who need
Seeks appropriate services to help students with unique needs

Identifiss familles to assist with lsarning how to plan and advocate for their studsnt
Collaborates with other school personnal 1o help students with unigue neads to meet achievement goals
Behaviars indicate value and respect for students with unique needs, Interests, andior backgrounds
Extinguishes negative comments about students with unique needs, intarests, andfor backgrounds
Demonstrates knowladge of human growth and development

Recognizes and addresses student needs and interests during inferactions
Identifies equity issues for students (when appropriate)

O _Helps students leam how dvocates

Identifies students with unique needs
Communicates expactation for sach student to be successful

Example Instructional Support Member Evidence (Check all that apply)

andfor

to bacome self-a

to the

Desired Effect: Barriers are removed to help students meet achiavement goals.
Example Instructional Support Member Evidence (Check all that apply)

Identifies studants who need help meeting achievement goals
Advocates for students who need assistance gaining access to critical curricuium
Provides plans andlor arfifacts of helping remove barriers for the benefit of students
Assists families In leaming how to plan and advocate for their student
Assists famillies In leaming to identify the barriers
Caollaborates with other school personnal to help students meet achievement goals
Behaviors indicate value and respect for students who may have barriers to achieving goals
Extinguishes negative comments about students who have barriers o achieving goals
Sel.s high expectations for each student

with families about how to help their students remova barriers

unique need

oooooooo oo

Example Implementation Evidence {Check all thal apply)

Pravides appropriats services to help students with unique needs
Assists famibies In leaming to plan and advocats for their student
Provides plans andior artifacts to support collaboration with other school personnel to help students with

s
Artifacts support identification of students wha need special assistance
Explains how accommodations andior modifications help address the unique neads of students
Artifacts demonstrate support of individual students to meet acniavemem goals
Artifacts reveal that students recaive

Actively addresses equity issues for students (when sppmpnam)
Students identify the instructional support member as one who advocalas for them
Artifacts demonstrate students act as self-advocates
Explains how knowledge of the unigue needs of students helps support students in achievement of their goals

nmplu Implementation Evidence (Check all thal apply)

Provides plans andlor arlifacts to document collaboration with other schoal personnel to help remave barriers
Artifacts support Identification of students who recsived help meeting their achievement goals

Explains how removing barriers helped students meel achieverent goals

Explains how removing barriers halped individual students gain equal access to critical curriculum

Artifacts reveal students have squal access to critical curriculum

Students identlfy the instructional support member as one who advocates for them by helping remove barriers
Students and/or colleagues confirm that the instructional support member helps students meet achiavement
goals

ooooooo H‘DDEIEIDDEIEIDD

Student Is generically used to represant anyone the Instructional Support Member Is supporting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents, or ommunity members.

School/District is generically used to represant students, teachers, staff, district personnal, or other colleagues in
the instructional support member's area of responsibility.

Student is generically used to represent anyone the Instructional Support Member Is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

SchoolDistrict is genercally used to represant students, teachers, staff, district parsonnal, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0] Beginning (1) Developing (2] Applying (3] Innovating (4]
Strategy was Uses strategy Demonstrates Demansirates Provides evidence
called for but not | incorrectly or with knowledge ofthe | knowladge of the of helping others
exhivited. parts missing. unique needs of unique needs of by sharing how
students in the. students in the they provided
schoolidistrict. schoolidistrict and services to
monitors f services | appropriately
appropriately support | support the unique
the unique needs of | needs of students
students in the in the
schoolidistrict. schoolfdistrict.
B2017 Robert | Marzano
Can only be digitized in & s areg of Learning Sclences International® 5
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NotUsing (0) | Beginning (1] | Developing (2] Applying (3] innovating (4]
Strategy was Uses sirategy Helps ensura equal | Helps ensure aqual Provides evidence of
called for butnot | Incorrectly or with | access to critical access o critical helping others by
exhibited parts missing. curriculum by curriculum by helping to | sharing how they
helping to remove | remove barriers that | succassfully helpad
barriers that impede | Impede student remove barrlers to
student achlevement and help students meet
achievement. monitors If barriers are | achievement goals.
removed o help
students meet
1t goals.
©2017 Robert I Marzano
Can only be digitized in K Isareg of Learniing Sclences : 3
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LS s LSi ety LS FRtE (I sEiences

If Applicable

Idet ng Critical Content
Focus Statement: Instructional suppart member/tescher identifies critical Gontent in & lesson or activity to which
A. Planning Standards-Based Lessons/Units participants should pay particular attantion.
Focus Statement: Using estactshed conlan siandanis, he Instrucional upporl membarleagher pians rigarous unis wih Desired Effect: Students can identlfy critical versus non-crifical content
leaming tergets embedded within & perormance scale hal demonsirales 3 progression of keam Example Instructional Support Member/Teacher Instructional Techniques (Chack all Thal aply)
Desired Effect: Insiruclicnal suppart member provides evidence of Implementing lessons/units plans aligned 1 grade 1evel O Begins s lsason o activity by explaining why upconiing content s Important
standardls) using leaming larpels embeddsd in & performance scale. D Accurately idenifis sritical contont
D e et P tandards O Identifies contant o information critical to their area of responsibility (i.e. media, technology. guidance)
Plans Inchude 8 sk that buds 8 prograeion of ko {rom simpke o complex O Cues the importance of upcoming content in some direct andfor indirect fashion

Plans identify leaming iergets aligned to the rigor of required standards: * Tone of voice

Plans identify specific instructional sirategies approgriste for the leaming target + Body position

Plang llugtrate how leaming will scafiosd from an understanding of foundationsl content 1o application of information in *  Lavel of exciternent

authentic ways * _Marker technique

mg:::m Mgt mﬁ’g‘; e her content asas Example Student Evidence of Deslred Effect (Fercent of students who demonsirats achievement of e desired
Sporoprate. m'”“"m”" ‘and Ui plang Include distriet ssope and ssquance effect that students can identify critical versus non-critical content. Student evidence Is obtained as the

Plans llusrate how equity e U s instructional support membsriteacher uses a monitoring technique. Gheck all that apply )

When appropriste. pls Busire how Indivicusdoed Education Flons (Pspersonl lseming plans ors ectessed I e
O Describe the leval of importance of the content addrassed in the lesson o activity
When eppmpdam plans Bustrate how EL strategies ars addressed in the classroom O Explain why it is important to pay attention to the conten
intsgrate cultural andlor standards O _Body language and other visible behaviors indicate students pay attention to the critical content
nmph Tmplementation Evidence (Check all hal apply)
Lesson ptans align Lo grade level standard(s) with largets and use a performance scale
Planned and compleled student assignments/work demonsirate that lessons are aligned to grade level standards/largets

Student Is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-

0O 0 0 ooooo I'II'IE'I'II'I ooooo ooooo

ot v sporopiate taonorny love 12 students, adult students, faculty, staff, colleagues, parents, or community members.
Fiemned seul compluted shident avslgnmenturor: reuire praction wits compln e e i scedemic kv School/District is generically used 1o represent students, tsachers, staff, district personnel, or other colleagues in
ann compleled siuden applicable praciices ;
Planned and completed student assignments/work demonstrate grounding in real-world application T instructional suppart imemiber'a afea of raeponsbiity.
Planned and completed sludent assignments/work demonstrats how equlty has been sddressed in the lesson/unit
Planned and complsted student how Education Pians {IEPe)persanal Not Using (0} Beginning (1) Developing (2) Applying (3) Innovating (4)
leaming pians have been addressed in the lesson/unit Strategy was Uses strategy Identifies critical Identifies critical content Based on studant
Planned and complelsd stdent assignmentsiwork demonstrate how EL strategies have been addressed in the called for butnot | incorrectly or with content in a lesson | in a lesson or activity to | evidence,
:”““""“ " e for , exhibited, parts missing, or activity to which | which participants should | implements
Ianl;\aa:mmplebed student assignmentsiwork indicate oppartunities for students 1o insert content specific 10 thelr participants should | pay parliculsr atiention. | adaplations to
Artitacts demonstrats the teacher helps others by sharing evidence of plenning and implementing lessoniunit plans pay pariicular . achieve the desired
aligned to grade level standsrds (e.0. PLC notes, emalls, blogs, ssmpls units, discussion oroun) aliontion, but ksts | The desited elfect i effact in mon fhan
than the majority of | displayed in the majority | 90% of the student
Student s ganerically used 1o represent anyone the Instructional Support Member is supporting, including: Prei<- students are of student evidence. evidence.
12 students, adult students, faculty, staff, colleagues, parents, or community members. displaying the
desired effect
School/District is generically used to rapresent students, teachers, staff, district personnel, or other colleagues in Santont avidiance.
the instructional support member's area of responsibilty.

MU“'B o) (] 12) Applying (3) (]
Stralegy w: Uses siralegy Using established Using estabished conlent | Helps olhers by
cabiod T b not incorrectly or with content siendards, he | siandards, the insiructional | sharing evidence of
exhibited. parts missing. Instructional support support memberieacher | implementing
memberfisacher plans | plans rigorous units with lessonsiunits plans
rigorous units with leaming targets embedded | aligned to grade level
learning targels within & performance scale | standard(s) using
embedded within a that demonsirstes 3 leaming largets
performance scale that | progression of leaming and | embedded n &
demonsirates 3 provides evidence of periormance scals
progressien of leaming. | implementing lessong/unils | snd the Impacts on
plane aligned to grade level | student leaming.
standard(s) using lesming
targets ambeddad In a
scale.
D017 Rabert 1 Marzana 2017 Rabert 1 Marzana
Can nly be digitized in . s 2 reg of Learning Sciences International® 7 Can anly be digitized in . s reg of Learning Sciences 8

C. Using Questioning Strategles D. Facllitating Groups

Focus Statement: Instructional support memberfteacher uses a sequence of increasingly complex questions that Focus Statement: Instructional support membenfteacher organizes students into appropriate groups to facilitate
require students to critically think about the content the leaming of content
Desired Effect: Students elaborate on content. Desired Effect: Students process content (Le. new, gaing deeper, cognitively complex) as a result of group

Example Instructional Support MemberiTeacher Instructional Techniques (Check all that apply)

Example Instructional Support MemberTeacher Instructional Techniques (Check all that apply)
1 Uses a sequence of increasingly complex questions as it relatss to the content (1ext) with appropriate wait
time

O Establishes routines for student grouping and interaction for the expressed purpose of procassing content

O Asks detall questions O Provides guidanca regarding group interactions and critiquing the reasaning of athars
00 Asks category questions O Provides guidancs on one or more cognitive skills appropriate for the lesson
O Asks elaboration quastions (e.g. inferences, predictions, projections, definitions, generalizations, atc.) O Utilizes assignments or tasks at the appropriate taxonomy level of content
O Asks students to provide evidence (e.g. prior knowledge, textual evidence, etc.) for their slabarations O Provides guidanca on one or more conative skills
O Presents situations o problems that involve students analyzing how one idea relates to ideas that were not *»  Becoming aware of the power of interpretations

explicitly taught »  Auoiding negative thinking
O Modsls the process of using evidence hu suppqrt elaboration «  Taking various perspactives
O Modals and to support elaboration »  Inlatacting responsibly
C1_Models implementation of appropriate wait time when Handiing controversy end confiict resoluion
Example Student Evidence of Desired Effect (Parcant of siudents who demonsirate achievement of the = g,san“s students info ad hoc groups during individual Iessans (1.e. Lse techniques to ensurs equity)

desired effect that students accurately elaborate on content. Student evidence is obtained as the instructional

O Uses various group sses and activities to reflect the taxanomy level of the leaming targets
support memberiteacher uses a monforing technique. Check all that apply.)

Example Student Evidence of Desired Effect (Parcent of siudents thal demonstrate achievement of the desired
sffect that studsnts procass content as a result of group organization. Student evidencs is obtained during group
activities and/or student work. Check all that apply.)

Answer detail questions about the contant

Identify characteristics of content-related categories.

Make general elaborations about the content

Provide evidence and support for elaborations

Identify basic relationships between ideas and how one idea relates 1o another
Artifactsistudant work demonstrate students can make well-supported elaborative inferences
Discussions demonstrate students can make well-supported elaborative inferences
Discusslians are grounded in evidence from text, both lilerary and informational
O_Discussions and student work provide evidenca of ]

Work within grouee w wll.h an organized purpose

Exchibit @ power of I

Avaid negative lhmkmg

Take various perspectives

Interact respansibly and respectfully critiqus the reasoning of others
Appear to know how to handie controversy and conflict resolution
Actively ask and answer questions about the content (i.e. assignments or tasks)
Add their perspactives to discussions

Generate clarifying questions about the contant

Explain individual student and/or group thinking about the content
Take responsibility for the leaming of peers

oooooooo

Student is generically used to represent anyone the Instructional Support Member is supparting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents, of community members.

SchoolDistrict is generically used fo represant siudents, leachers, staff, district personnel, or ather colleagues in
the instructional support member's area of rasponsibility.

nooooooooon

Student is genarically used to represent anyons the Instructional Support Member is supporting, including: Prek-

Wot Using (0] | _Beginning (1) @ “Applying (3] Tnnovating (4] 12 students, adult students, faculty, staff, colleagues, parents, or community members.
Stralegy was | Uses siralegy Uses a sequence of Uses a sequence of Based on student School/District is generically used to represent students, teachers, staff, district personnal, or other colleagues in
called for but | incormectly of with | increasingly complex incraasingly complex evidence, the instructional support member's area of responsibility
natexhibited. | parts missing. questions that require | questions that require | implements
students to critically studants to critically adaptations to Wot Using (0] ) Applying (3 Tiovalh
think about the content. | think about the content. | achieve the desired Strategy was called | Uses sirategy Organizes smuagtls ‘Organizes students | Based on student
but less than the . . effect in more than for but not exhibited. | incorrectly or into appropriate into appropriate evidence, implements
majority of students are | The desired effect is 90% of the students. with parts groups o facilitate the | groups to facilitate | adaptations fo achieve
displaying the desired | displayed in the majority missing. lsaming of content, | the lsaming of the desired effect by
sffect of students. but less than the content. more than 90% of the
majority of students students.
are displaying the The desired effect
desired effect is displayed in the
majority of
students.
02017 Robert 1. Marzana 2017 Robert 1. Marzano
Can only be digitized in iDbsenvation. i0bservation Is a registered trademark of Learning Sclences International® 3 Can only be digitized in iDbservation. i0bservation is a registered trademark of Learning Sclences International® 10
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LS
E. Managing Sludnm Behavior

Focus support classroom rules and procedures that
facilitate students working and acknowledge students who adhers to rules and

Desired Effect: Students know and follow classroom rules and procedures (lo faciilale learning) as a resall of
teacher ackn

Example Instructional Support MemberiTeacher Instructional Techniques (Check all thal apply)

O Involves students in designing classroom rautines and procedures to develop a culturally responsive
classroom

O Actively teaches student self-regulation strategies

O Uses classroom mestings to review and prosess rules and procadures to nstirs equity

O Reminds students of nules and procedures

O Asks students to restate or explain rules and procadures

O Provides cues or signals when a rule or procedure should be used

O Physically occupies all quadrants of the room

O Scans the entire room, making eye contact with each student

O Recognizes patential sources of disruption and deal with them immediately

O Proactively addresses inflammatory situations

O Consistently exhibits “withitness” behaviors

O Recognizes andlor acknowledge students or groups who follow rules and procedures

O Organizes physical layout of the classroom to facilitate work in groups and easy access to materials

Example Student Evidence of Desired Effect (Parcent of students thal demonsirate achievement of the desired
effect that students know and follow classroom rules and procadures. Student evidence Is obtained during group
activities andior student work. Check all that apply.)

Fallow clear routines during class
Explain classroom rules and procedures

Describe the classroor as an orderly and safe environment

Recognize cues and signals by the teacher

Salf-regulate behavior while working individually

Salf-regulate behavior whila working in groups

Recognizs that the teacher Is aware of their behavior

Interact responsibly with teacher and other students

Explain how the individuality of each student is honored In the classroom

Describe the teacher as fair and responsive to individual students

Describe tha teacher as "aware of what is going on” or *has ayes on the back of his/her head"
Respond appropriataly 1o teacher direction andior guidance regarding rules and procedures
Move purposefully about the classroom and efficiently access material

nooooooooooon

Student ls generically used Io represent anycne the Instructionsl Support Member is supporting, Including: Prek-12 students,
sdult students, faculty, staff, coleagues, parents, or communlly members.

SchoolDistrict is generically usad 1o represent students, teachers. staff, district personnel, or other colleagues in the
ingtructionl support member's ares of responsibilty.

Not Using (0] ] Applying (3} Innovating (4}
Strategy was | Uses sirategy | Establishes classroom Establishes classroom rules | Basad on
called for but | incormectly or | rules and procadures that | and procedures that faciiitate | student
not exhibited. | with parts facilitate students working | students working cooperatively | evidence,
missing. cooperatively and and acknowledge students implemants
acknowledge students who adhere to rules and adaptations to
who adhere to rules and | prosedures. achieve the
procadures, but less than desired effect by
the majority of students | The desired effect is displayed | more than S0%
are displaying the desired | Iin the majority of students. of the students
effect.
D2017 Rabert 1. Marzano
Can enly be digitized in 54 reg of Learring Sclences Internatianal® 1
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ENTER

LS]

Domain 3: Continuous Improvement of Professional Practice

SCIENCES

Reflecting and Ev: g Personal Performance

Focus Statement: Instructional support member reflects and evaluates the effectiveness of specific practices
and behaviors.

Desired Effect: Instructional support member identifies speciic praclices and behaviors on which to imprave.
Example Instructional Support Member Evidence (Gheck all that apply)

Uses a reflaction process for analysis of specific strengths and weaknesses
Keeps track of specifically identified focus areas for improvement

Identifies and kesps track of spacific arsas identified based on individual Intsrast

Describes how specific areas for improvement are identified

Callects and compiles evidence of the effects of specific practices and behaviors related to their area of
respansibility

Provides a written analysis of spacific causes of success or difficulty

Explains the differential effects of specific stralegies and behaviors that yield results

Exhibits istics of a growth mindset

ooo ooooo

Student Is generically used to represent anyone the Instructional Support Member Is supporting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

SchoolDistrict is genercally used o represant students, tsachers, stafl, district personnal, or athar colleagues in
the instructional support member's area of responsibility.

Not Using (0] (] (2) Applying (3) Inn. ]
Strategy was called | Uses strategy Reflocts and evaluates | Reflects and Provides
for but not exhibited. | incorrectly or with | the effectiveness of | evaluates the evidence of
parts missing specific practices and | effectiveness of helping others by
behaviors. specific practices and | sharing how they
behaviors and identified specific
identifies specific practicss and
practices and behaviors on
behaviors on which to | which to
improve. improve.
©2017 Robert I Marzano
Can only be digitized in & s areg of Learning Sclences International® 13
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LEARNING
SCIENCES

R )
F. Using Enqugamnmsb'utqlu

Focus support uses stralegies to engage or re-engage
students with the cantent.

Desired Effect: Students engage o re-engage with conltent as a result of teacher action.
Example Instructional Support Member/Teacher Instructional Techniques (Check all that apply)

0 Takes action or uses speclfic strategies to re-engage students

O Uses acadernic games

O Manages response rates

O Uses physical movement

O Maintains a lively pace

O Uses crisp transitions from one activity to another

O Demonstrates Irvbans\ty and enthuslasm for the content

O Uses friendly controve

O Provides opportunities Tor studsnts to talk about themssives as i relates b th content (i.e. incorporate
cultural connections)

O Presents unusual or intriguing information about the contant

Example Student Evidence of Desired Effect (Parcent of students thal Gemonstrale achievement of the desired
effect that students engage of re-engage as a resull of teacher action. Student evidence is obtained during group
activities andlor student work. Check all that apply.)

Behaviars show awareness that the teacher is noticing students’ level of engagement
Behaviars show the engagement stralegy increases engagement
Student-centared lasks and processes produca high levels of engagement
Talk with groups of in response to quastions is focused on critical content
Engage in the critical mnhanlwﬂ.h snthusiasm

i-regulat of pears
Actions show studants are mauvam by the teacher
Behaviors show students are inspired by the teacher
Multiple students or the entirs class respand to questians posed by the taacher

work indicate students ars engaged in the critical content

oooooopooon

Student Is generically used to represent anyone the Instructional Support Member Is supporting, including: PreK-
12 students, adult students, faculty, stafl, colleagues, parents, or community members.

SchoolfDistrict is generically used to represent students, teachers, staff, district personnal, or other colleagues in
the instructional support membar's area of responsibilly.

Mot Using (0) 1) 2) Applying (3} (L]
Strategy was Uses strategy Uses engagement | Uses engagement Based on studant
called for but nat | incorrectly or with | strategies to engage | strategies to engage or | evidence,
exhibited parts missing. o re-engage re-engage students with | implements

students with the the content. adaptations to

content, but less than achieve the desired

the majarity of The desired effect is effect in mora than
studsnts are displayad in the majority | 90% of the
displaying the desired | of studants. students.
effect.

D2017 Robert L. Marzano
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LEARMING
CIENCES

Using Data and Feedback to Support CI ges to Professio Practice
Focus Statement: Instructional support member uses data and feedback to develop and implement a
growth plan with specific and goals, action steps, and imelines for measuring progress.
Desired Effect: Instructional supporl member demonstrates professional growih.
Example Instructional Support Member Evidence (Check all lhal apply)

O Develops a writien growth plan that outines measurable goals, action steps, manageable timelines, and
appropriate resources

Identifies the data and feedback used to develop a professional growth plan

Describes the professional growth plan using specific and measurable goals, action staps, manageabls
timelines, and appropriate resources

Constructs a plan that outlines a method for charting progress toward established goals supporied by
evidence (.. achieverment data, artifacts, interviews or surveys from peers, participants, and cbserver
feedback)

Describes progress toward mesting the goals outlined in the plan as supported by evidence

Charts progress toward professional growth plan goals and supports by evidence

Saeks mentorship from experts In area of professional responsibility

Seeks innovative ways to improve practice

o oo

oooo

Student Is generically used to represant anyone the Instructional Support Member Is supporting, including: Prek-
12 students, adult studsnts, faculty, staff, colleagues, parsnts, or community members.

SchooliDistrict is generically used o represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Wot Using 0] Beginning (1) Developing (2] Applying (3] innovating (4]
Slrategy wes Uses strategy Uses data and Uses data and Frovides evidence
called forbutnot | incorrecliy orwith | feedback to develop | feedback to develop | of helping others
exhibited. parts missing. a professional and implement a by sharing how

growth plan with
spedific and
measurable goals,
action steps, and

professional growth
plan with specific
and measurable
goals, action steps,

they developad
and implemented
a professional
growth plan that

timelines for and timelines for resulted in
measuring progress. | measuring progress | professional
and demonstrates | growth.
professional growth.
D017 Robert 1 Marzanc
Can only be digitized in & 152 reg of Learning Sclences 1

Form IEST-2018



Instructional Evaluation System

LEARNING
SCIENCES

ARZAN
WTER
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Domain 4: Professional Responsibilities

Demonstrating Knowledge of Professional Practice (Area of Expcrﬂsa)
Focus Statement: Instruclional support member of p practice related to
hisiher area of expertise.
Desired Effect: Instructional support member s recognized by the schoolidistrict as an expart in their arsa af
expertise.
Example Instructional Support Member Evidence (Check all that apply)

ipates in professional
Demonstrates knowladge of processes and protocols assoiated with profassional area of expertise
Dermonstrates knowledge of stats and federal laws associated with professional area of expertise
Keeps record of specific siuations during which he/she mentored ather instructional support members
Contributes and shares expertise and new ideas with colleagues to enhance learning in formal and informal
ways
Serves as an appropriate role model (Le. mentor, coach, presenter, researcher) regarding specific
educational strategies and behaviors
Leads or facilitates professional devalopment activities
Dissaminales information In an accurate manner
Provides accessibillty for professional services to students and school
Describes specific situations in which halshe has mentored calleagues 1o share expertise

‘confim recognition as an expert (e.. surveys, feedback notes, articles, publi

agooono o ooooo

ete.)

Student is generically used to represent anyone the Instructional Support Member i supparting, including: Prei-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

SchoolDistrict is generically used fo represent students, teachers, staff, district personnal, or ather colleagues in
the instructional support member's area of responsibility

Mot Using (0) Beginning (1) Developini Applying (3) Innovati
Strategy was called | Uses strategy Demonstrates Demonstrates Provides evidence
for but not Iy or with ige of of of helping others
aexhibited. parts missing. professional practice | professional practice | by sharing how

related to hisiher related fo hisher they became
area of expertise. area of expertise and | recognized by the
is recognized by the | schoolidistrict as
school/district as an an expert in thair
expert in their area of | area of expertise.
expertise.
D2017 Robert 1. Marzana
Can enly be dighized in X s 4 reg of Learning Sclences Internatisnal® 15

LEARNING
=

Adhering to School and District Policles and Procedures
Focus Statement: Instructional support member is knowledgeable about and adheres to school and district
policies and
Desired Effact: Istniclional support member salmoniion adherence 1o diSiricl polaes and procadines.
Example Instructional Support Member Evidance (Check all Thal apply]

Performs assigned duties

Follows policies, regulations, and procedures

Maintains accurate records (e.g. participant progress, ion of assig ,
Fulfills respansibilities in a timely manner

Demonstrates understanding of legal issues related to students and families
Demenstrates parsonal integrity

Ensures privacy and confidentiality

Documents specific situations in which he/sha adhares to rules and procedures
Knows and adheres to state code of ethics, professional standards and code of conduct appiicable 1o the
position

recards)

oooooooon

Student Is ganarically used to represent anyone the Instructional Support Member Is supporting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

SchoalDistrict is generically used ko represent students, teachers, stafl, district persannel, or other calleagues in
the instructional support membar's area of responsibilty.

Not Using (0] Beginning (1] Developing (2) Applying (3} Tnnovating (4)
Strateqy was called | Uses stralegy Is kno Is Provides evidence
fior but not incorrectly of with | about and adheres fo | about and adheres | of helping others
exhibitad parts missing school and district | to school and by sharing how

policies and district rules and | they self-manitor
procedures. salf-manitors adherence to
adherence o district | district policies
policies and and procedures.
D2017 Robert L. Marzano
Can pnly be digitised in - s 4 reg of Learriing Sclences International® a7
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Promoting Positive Interactions with Colleagues and the Community

Focus Statement: Instructional supporl member interacts with colleagues and the school community in a
sitive manner to promata positive home/school relationships that support lsarmin

Desired Effect: Posilive relalionships resull in suppori for learning.

LS

Example Instructional Support Member Evidence (Check all that apply)

‘Works

with appropriate
ps that

to address issues that impact the school
integrity, y, respect, flexibillty, fairness, and

working
trust
Accesses avallable expertise and resources to support the schoal
Describes situations in which he/she interacts positively with calleagues to promote and suppor leaming
Describes situations in which hefshe helpad negative cor about other
Faslers collaborative partnerships with parents o enhance participant success in a manner that
demansirates integrity. confidantiality, respect, flexibility, faimess, and trust
Communicates with parents In a consistent and limely manner ragarding student expectations, progress,
andior concems
Encourages parent involvement in classroom and schoal activities
Demonsirates awarsnass and sensitivity to social, cultural, and language backgrounds of familles
Uses mulliple means and modalities to communicate with iami\isﬁ
Responds to requests for support, andior assistance prom|
Respects and maintains confidentiality of student/family nfcemation
Describes instances when helshe interacted positively with students, parents, andlor the community
Describes instances in which he/sha helpad extinguish negative conversations about students, parents,
andir the community
Parhnlpshss as an active member of a Professional Leaming Community

‘with the school community

Ooo poooooo 0 ooog oo

Student Is generically used to represent anyone the Instructional Support Member is supparting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used o rapresant students, teachers, staff, district personnel. or other colleagues in
the instructional support membar's area of responsibility

Not Using (0) ()] 2) Applying (3) 4
Strategy was Uses strategy Interacts with Interacts with Provides
called for butnot | incorrectly or with | colleaguss and the colleagues and the evidence of
exhibited parts missing. schoal community ina | school community ina | helping others by
positive manner to positive manner to sharing how they
promots positive promots positive interacted
homelschool homelschooal pasitively with
reiationships that relationships that colleagues and
support lsaming support leaming and | the community to
result in supportfor | support learming,
leamning.
22017 Robert 1. Marzang
Can anly be digltized in i ien. K 52 reg of Learning Sclences s 16

RMNING
SCIENCES

Supporting and Participating In School and District Initiatives

Focus Statement: Instructional support member supporis and participates in school and district initiatives
relevant to area of responsibilty.

Desired Effect: Instructional support member aclively supports and participales in schoal and district Infliatives.
Example Instructional Support Member Evidence (Check all that apply)

Participatss in schoal activiies and svents as appropriate to support students and the school community
Serves on school and district commitiees

Participales in professional development opportunities

Warks to achieve schoal and district improvement goals

Pravides record of specific situations in which helshe has participated in school andior district initiatives
Describes or shows evidence of participation in school andlor district initiatives

Exhibits istics of a growth mindset

oooooon

Student is generically used to represent anyone the Instructional Support Member is supporting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents. or community members.

School/District is generically used to represent students, teachers, stafl. district personnel, or other calleagues in
the instructional support member's area of responsibility.

Not Using (0} Beginning (1) Developing (2) Applying (3) Innovating {4)
Slrategy was Uses shategy Supports and Supports and Provides evidence
called for butnot | incorrectly or with participates in participates In school | of helping others
exhibited. parts missing. school and district | and district initiatives | by sharing how

initiaives relevant | relevant to area of they actively
responsibility and support and
responsibility. actively supports and | participats in
participates In school | school and district
and district inliatives. | initiatives.
D2017 Robert 1 Marzang
Can enly be digitised in 3 i€ 4 reg of Learriing Selences 18
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Appendix D — Student Performance Measures

In Appendix D, the district shall provide the list of assessments and the performance standards
that will apply to the assessment results to be used for calculating the performance of students
assigned to instructional personnel. The following table is provided for convenience; other ways
of displaying information are acceptable.

Student Performance Measures

Teaching Assignment Assessment(s) Performance Standard(s)
Pre-Kindergarten (PK) ESE Pre-K: COR Monitoring Alternate Scale (ESE & ESOL)
System 4=Student Growth Average of 0.6 or
above

3=Student Growth Average of 0.5
2=Student Growth Average of 0.4
1=Student Growth Average of 0.3 or
below

General Education Student:
4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

General Education Pre-K:

Average of Local End of Year
Assessments

Kindergarten (K) Local End of Year Assessment | General Education Student

4=Student Achievement Score 80-100

3=Student Achievement Score 60-79

2=Student Achievement Score 40-59

1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
First Grade (1) Local End of Year Assessment | General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
Second Grade (2) Local End of Year Assessment | General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39
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Student Performance Measures

Teaching Assignment Assessment(s) Performance Standard(s)
Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
Third Grade (3) Local End of Year ELA General Education Student
Assessment 4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
Local End of Year Math 2=Student Achievement Score 40-59
Assessment 1=Student Achievement Score 0-39
Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
Fourth Grade (4) Local End of Year ELA General Education Student
Assessment 4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
Local End of Year Math 2=Student Achievement Score 40-59
Assessment 1=Student Achievement Score 0-39
Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
Fifth Grade (5) Local End of Year ELA General Education Student
Assessment 4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
Local End of Year Math 2=Student Achievement Score 40-59
Assessment 1=Student Achievement Score 0-39
Local End of Year Science Alternate Scale (ESE & ESOL)
Assessment 4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
Other (K-5) Self-Contained ESE Classes — For Self-Contained ESE Classes, see
(including non- VB-MAPP, Brigance, or iReady tables D1, D2, or D3.
classroom instructional Assessment
personnel)
Non-Classroom Instructional
Personnel — School-wide average
of all assessments given
English/Language Arts, Local Semester Exam General Education Student
Reading Courses (6-8) 4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
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Teaching Assignment

Instructional Evaluation System

Student Performance Measures

Assessment(s)

Performance Standard(s)

2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Math Courses (6-8)

Local Semester Exam

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Science Courses (8)

Local Semester Exam

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Other (6-8)

(including non-
classroom instructional
personnel)

Other General Education Classes
— Local Semester Exam

Self-Contained ESE Classes —
VB-MAPP, Brigance, or iReady
Assessment

Non-Classroom Instructional
Personnel — School-wide average
of all assessments given

Other General Education Classes:

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

For Self-Contained ESE Classes, see
tables D1, D2, or D3.

English 1

Local Semester Exam

General Education Student
4=Student Achievement Score 80-100
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Student Performance Measures

Teaching Assignment Assessment(s) Performance Standard(s)
3=Student Achievement Score 60-79

2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
English 2 Local Semester Exam General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
English 3 Local Semester Exam General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
English 4 Local Semester Exam General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
AP English Comp Local Semester Exam General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
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Instructional Evaluation System

Student Performance Measures

Assessment(s)

Performance Standard(s)

4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Algebra 1 (Honors);
Algebra 1B

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Pre-AICE Mathematics
1

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

IB Middle Years
Algebra 1 Honors

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Geometry (Honors)

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
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Teaching Assignment

Instructional Evaluation System

Student Performance Measures

Assessment(s)

Performance Standard(s)

IB Middle Years
Geometry Honors

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Pre-AICE Mathematics
2

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Biology 1 (Honors);
Biology Technology;
Biology 1 Pre-1B;
Integrated Science 3
(Honors)

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Pre-AICE Biology

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

IB Middle Years
Biology Honors

Local End of Year Assessment

General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
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Student Performance Measures

Teaching Assignment Assessment(s) Performance Standard(s)
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Civics Local End of Year Assessment | General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29
U.S. History Local End of Year Assessment | General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

ROTC Local Semester Exam General Education Student

4=Student Achievement Score 80-100
3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
1=Student Achievement Score 0-39

Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
3=Student Achievement Score 50-69
2=Student Achievement Score 30-49
1=Student Achievement Score 0-29

Other (9-12) Other General Education Classes | Other General Education Classes:
(including non- — Local Semester Exam

classroom instructional General Education Student
personnel) 4=Student Achievement Score 80-100

3=Student Achievement Score 60-79
2=Student Achievement Score 40-59
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Student Performance Measures

Teaching Assignment Assessment(s) Performance Standard(s)

Self-Contained ESE Classes — 1=Student Achievement Score 0-39
VB-MAPP, Brigance, or iReady

Assessment Alternate Scale (ESE & ESOL)
4=Student Achievement Score 70-100
Non-Classroom Instructional 3=Student Achievement Score 50-69
Personnel — School-wide average | 2=Student Achievement Score 30-49
of all assessments given 1=Student Achievement Score 0-29

For Self-Contained ESE Classes, see
tables D1, D2, or D3.

District Non-Classroom District-wide average of all See above scales.
Instructional Personnel assessments given

Table D1: VB MAPP: STUDENT ACHIEVEMENT

Level Previous Rubric Rubric Conversion to Scale 17

4 Increase of 6% or more Increase of 6% = 70
Increase of 7% =80
Increase of 8% =90
Increase of 9% = or more 100

3 Increase of 0-5% Increase of 5% =69
Increase of 4% = 65
Increase of 3% = 60
Increase of 2%= 58
Increase of 1%= 55
Increase of 0%= 50

2 Increase of —1 to -5 % Increase of -1%= 49
Increase of -2%= 45
Increase of -3%=40
Increase of -4%=35%
Increase of -5% = 30

1 -6% or lower Increase of -6% or lower = 29

Table D2: BRIGANCE: STUDENT ACHIEVEMENT

Level Previous Rubric Rubric Conversion to Scale 17
4 Average increase of more Increase of 6 months= 70
than 6 months Increase of 7 months = 80

Increase of 8 months= 90
Increase of 9 months or more= 100

3 Average increase of 4-5.11 Increase of 5.11 months= 69
months Increase of 5 months= 60
Increase of 4 months= 50
2 Average increase of 2-3.11 Increase of 3.11 months= 49
months Increase of 3 months= 40
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Increase of 2 months= 30

Average increase of 0-1.11
months

Increase of 1.11 months =29
Increase of 1 month- 20
Increase of 0 months= 10

Table D3: I-READY: STUDENT ACHIEVEMENT

Level

Previous Rubric

New Rubric

4

Increase of 21 or greater

Increase of 21= 70
Increase of 25=80
Increase of 30=90
Increase of 40 or more= 100

Increase 10-20

Increase of 20=69
Increase of 18 to 19= 65
Increase of 16-17 = 60
Increase of 14-15= 58
Increase of 12-13=55
Increase of 10-11=50

Increase of 0-9

Increase of 8-9=49
Increase of 6-7=45
Increase of 4-5=40
Increase of 2-3= 35
Increase of 0-1= 30

Below 0

0 or Below =29
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Appendix E — Summative Evaluation Forms

In Appendix E, the district shall include the summative evaluation form(s) to be used for
instructional personnel.
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5anta Rosa County School District
nstructional Summative Evaluation
2022-2023

Last Mame First Mame Gl L=t 485 55H

Position

Location Contract Status

FEAPS (Observation = 35%)

Comain

Domain

Comain

Domain

1: Standards-Based Planning

Flzanning Stzndards-Based Lessons Units Employes's Signature

aligning Resources to Standards
Flanning to Close the Achievement Gap Using Data Date

Z: standards-Based Instruction

Identifying Critical Content from the Standzrds Evaluator's Signaturs

Previewing Mew Content
Helping Students Process Mew Content Ciate

Using Questions to Help Students Elzborate on Content
Reviewing Content

Helping students Practice skills, Strategies, and Processes
Helping Students Examinz Similaritizs and Differences
Helping Students Examine Their Reasoning

Helping Students Revise Their Knowledge

Helping Students Engage in Cognitively Complex Tasks

3: Conditions for Learning

Using Formative Aszessment to Track Progress

rroviding Feedback and Celebrating Success

arganizing Students to Interact with Content

Establishing and Acknowledging Adherence to Rules and Procedures

Using Engagement Strategies

Establishing 2nd Maintzining Effective Relationships in 3 Student-centered Classroom
Communicating High Expectations for Each Student to Close the Achievement Gap

4: professional Responsibilities

adhering to School and District Rules and Procsdures
Maintaining Expertise in Content and Pedagogy
Fromating Teacher Leadership and Collzaboration

LEARNING PLAN 203}

STUDENT PERFORMANCE (353)———

PARENT/CAREGIVER SURVEY [5H])-—-------

TN L E—

FIMAL SUMPMATIVE SCORE-----------——--
HIGHLY EFFECTIVE EFFECTIVE MEEDS IMPROVEMEMNT UMNSATISFACTORY
OR DEVELOPING
4.0-3.25 3.24-25 249-1.75 174 AND BELOW
Employes's Signature Evaluator's Signeture
Diate Q&R
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Sama Rosa County school District

Last 4#3 55M

Instructional Summative Evaluation — Mon-Classroom
2022-2023
L3zt Mame First Mame 5
Position Location

FEAPS (Observation = 35%)
Domain 1: Planning and Preparing to Provide Support

#  Establishing and Communicating Clear Goals for
Supporting Services

#*  Helping the School/District Achieve Goals

#  Using availablzs Resources

Domain 2: Supporting Student Achievement

*  Demonstrating Knowledgs of Students
#  Helping Students kde=t Achizvemeant Goals

Employee's Signature

Evzluabor's Signaturs,

Contract Status

Date

Domain 3: Continuous Improvemeant of Professional Practice Diate
#  Reflecting and Evaluating Personal Performance
#  Using Data and Feedback to Support Changes to
Professional Practice
Domain 4: Professional Responsibilities
# Demonstrating Knowledgs of Professional Practice
[&res of Expertise)
#  Promaoting Positive Interactions with Colleagues
and Community
#«  adhering to School 2nd District Rules and Procedures
*  Supporting and Participeting in School
and District Initigtives
LEARNING PLAN (203)-—--——eeeeee —
STUDEMT PERFORMAMCE 135@—
PAREMT/CAREGIVER SURVEY [5§|— ------
STUDENT SURVEY [5%)-—--oceoeeee
FIMAL SUMMATIVE SCORE---------mmmn
HIGHLY EFFECTIVE EFFECTIVE MEEDS IMPROVEMENT UHNSATISFACTORY
OR DEVELOPING
4.0-3.25 324-25 2489—-175 1 74 AND BELOW
Employee's Signature Evaluator's Signature
Date Date
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